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FbREWORD

N

N

Enghsh for Living is a set of twenty modules' designed to teach Enghsh lan-
guage and living skills to secondary students of all ethnic backgrounds whose na-
tive language is other than Enghsh ¢ > S

~ The handbock which accompanies English for Living contains general sugges-
tlons for Z‘eachmg English as a second language, and specific suggestions for pre-
sentmg the sections contained in the student modules. An appendix providing -
current views regarding second language teaching and learning has been included. |

Teacher’s Notes for each. module- contain specific suggestions for the teacher.
The Teacher's Notes should be consulted in advan?b‘m order to prepare necessary
v1suaf ald}and to. become famﬂlar with vocalfulary‘and subject matter. ' .

The. modules in this series can be used individually or as a series. Although’
the immediate intent of this series is to assist students for whom English is a sec-

-ond language, the inforfhation provided in English for Living can be applled to

- ‘many different curricular areas.

English for Living may be reprinted fox student use. Permlssmn to reprint for

any other purpose must be obtained, in.writing, from the New York State Educa-

tion Department, Bureau of Bilingua), Education.
. . : ’ ( R
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IN;}‘ODUCTION - o -

his handbook is intended to accompany Eriglish for Living, a set of matenals
designed to teach English language andyliving skills to secondary students of all
ethnic groups in the United States. It contains general hints for teaching a second

. language, and more specific suggestions for presenting the sections typically con-

1 tained,in English for Living. Since the scope of the handbook is necessarily limit-
ed, additional sources have been listed which will enable you to pursue specific

topics further. It alse contains an appendix which provides an overview of current
views regarding second language teaching and learmng

¢ : e

UNDERSTANDING YOUR STUDENT - . (

It is both challenging and a 1ewa1dmg task to guide non-English dominant stu- |

dents as they learn to participate. meaningfully in American life. While they are
"~ undergoing the transition froin one way of life to another, however, dlﬂ‘lcultles
* may arise. It is a good idea to keep several points in mind. :

You may find that students of a different cultural background may be sénsitive .

about performing certain task )or discussing .certain issues that do not pose any

ybarticular problem for you. For example, Vietnamese students might be hesitant if
they are asked to demonstrate*the vocabulary contained in the Medical Services
module by rolling up their sleeves or saying “ah,” since in Vietndmese culture it.is
generally considered imprdper to expose one’s body. It is suggested that you be-
‘come informfied about the values and cultural patterns of ydur students so that you
do not inadvertently offend them, or allow their classmates to offend them”. It will
pay off, in the long run, to establish good classroom relationships.

An example of a cultural pattern that can vary widely from one culture to
another is the use and meaning of gestures and touching. While conversing, some
groups touch other people less frequently than Americans; others touch more of- -

__ten. Furthermore, the conventions surrounding touching and the meaning of ges-
tures can vary widely. What is accepted in one culture may be offensive.in
another. It is important to understand these cultural, dlfferences both as a con-
tributing factor to the interaction in your ‘classroom and as an aspect of the Ameri-
can life patterns which your studenZs are in the process of acquiring. If many of
your students are Puerto Rican, you may find this book \/ery useful:

Nine-Curt, Judith Carmen. Non-Verbal Communication.
Bronx, New York. Northeast Center for Currfculum
Contact:
National Assessment and Dlssemmatlon €enter - o
for Bilingual Education ' S
. 385 High Street '
: \ - Fall River, MA 02720

The modules contain many discussion questions that allow the students to com-
pare the ways in which things are done in their countries with the way things are
. ~ done in the United States. By listening carefully to your students, you will be able
+ to identify points of confusion, and help them to understand how and why Ameri-
cans do things the way. they do. ‘ :

v




_ * For-further Suggestions on teaching cross-cultural comparisons, you may wish to
K . - consult the following: ' :

Nine-Ci;rt, Carmen Judith. Teacher Trdining

Pack for a Course on Cultural Awareness.

Contact: L L ‘

-+ National Assessment and Dissemination Center

. Fog e . e

J for Bilingual Education ’ N
T 385 High Street » _ ‘ L

Fall River, MA 02720 ., ‘ ‘ o T

. : ' -Seelye,’Hf‘Ned.'Teaching Culture. Sko
Ilingis: National Textbook Company. - 1974. . o
GOALS o | . \ | ( :
~ The goal of the modules is.to teach the everyday living skills the immigrant
" needs to function effectively in American society, as well as to teach the basic lan-
guage skills that must accompany the: living' skills. Each module’ is organize
around a ‘situation that is a central part bf-American life: getting a driver's license,
eating in a restaurant, opening and using a checking account, dealing with an
emergency situation, and so forth.* Each module is self-contained and modules
can therefore be presented in the order determined to be most useful:for your
students. Some modules treat similar topics, such as Looking for-a Job. and The
Job Interview. In this case, the modules are numbered consecutively ‘and or-
ganized under one fitle: Finding a Job. 1t is suggested that they be presented in - -
the numbered order. ‘ . - S \
K -+ If you wish, parts of the modules may be completed by your students on a
" small-group or individual basis according to their needs and interests. It is impor-
tant, however, for you to ‘make sure that the \/ocabll\lary in the part of the module
that they are asked to do individually has been introduced and is understood.
While some vocabulary has been explained in the context of]the readings-or
dialogs, most new vocabulgry has not been glossed in the stude lesson. For your -
.Lonvenience, a glossary of the-specialized vocabulary used in the module has been
~ placed.at the end of each module listed under Teacher’s Notes. o
Because it is not the primagy intention of the module to provide instruction in.
grammar, few structural dxercises have been included. ‘'The exception is the inclu-
sion of an optional exercise built around a grammatical point when the topic of the
module lends:itself naturally to that particular “structure. The langpage used in the -
- 1 4 . .

, i

€ 0 . ! . ) 3 .
- * Note: Each module focuses upon a subdivision of six “General Krowledge
> © Areas” in which adults must function competently in order to “achieve success”

' in American society, according to the “Adult Perfornfance Level Study.” The six.
areas are: consurmer economics; occupational knowledge; health; overnment and
law;. community resources; and tran(sF(l)rtation. They are descriﬁed in terms of

u

broad competency objectives in Adult ﬁunction‘dl Competency: A Summary .
(Austin: The University of Texas, 1975), pp- Al-A8:: Each module may consist of

one or more parts which are the basic instructional divisions.
: . . L . )

o




. . . c . -
N . i . . ]
’

modules has also been left relatlvely unstructyred and has not been-simplified so
that the. expressions included are those-that the student is likely to encounter in a
real sjtuation. The expressions often used by those with whom the students are
likelyjto be in contact, such as employees: in restaurants, the supermarket, fire-
~men, [policemen, and so forth, are deliberately colloquial. Such people do not
normdfly speak “simplified English,” and the students must be prepared to under- 4
stand {their speech. On the other hand, we have attempted some simplification
(but npt distortion) of the language to be used by the student. The language used
in the|dialogs has been chosen to approximate natural spoken language a@closely
as poskible. You will ﬁnd herefore Qhat dialogs use common contractions, such
as “hels,” “it’s,” “they’re.’ For contrast, more formal written style has been use
in the readmgs If your stydents are sufficiently advanced, you may wish to- point
out these stylistic variations. o v
Alternative expressions have~also been purposely included in the modules. For

example, you will ﬁnd(}both “I can make it,” and “I can come” in the same mod-
ule. Point out to your students that the meaning of such expressions Is the same
and they will commonly hear both \’ . b

ing the dialogs, where appropriate, are microconversations that provide
expanded opportunity to use the key structures of the ‘diatpgs. The microconversa-
. tions also give the student- practice w1th common vocabulary alternatWes which
they might encounter.
The Teacher’s Notes also contain a partial list of the most common structures
used in the dialog. It is a good idea to read through the module before you use it
_in your |class, +in order to 1dent1fy other structures which may be new for your
students} :
In units where motor skills are involved, there are built-in opportunities for
studentleto practice the skjrfs such as filling out appropriate forms. Short reading
“selections in some .modules give additional factual information, and appropriate -
questions|are included that check comprehension as well as allow opportunities for
-additional| discussion and' eross-Gultural comparisons. Since the modules are self-
contained,| they may be used in any sequence you prefer. Some modules consist of
more than|one part. Such sections are clearly indicated, and may be used as the
basis for separate lessons. You also have the option of selecting other sections
‘within the module according to the need~and abilities of your students. You may
also wish _to include sectlons of other modules which treat related topics. The
Teacher’s T\I tes contain a list of related modules for your convenience.

y o /-v' o .-




HINTS.FOR TEACHING THE MODULES ' Y

General N~ " . .
Since there is not one clearly- superior method for teaching a langfage, an eclec- -

tic approach is suggested. After, becoming familiar with the needs of your stu-

dents, you should identify your instructional goals, then select from proven teach- **
ing techniques .those that will successfully reach your goals. The techniques cho-

sen may be characteristic of an “audiolingual” approach, a “t matjonal-
cognitive” approach or of some other approach: familiar to you. Whatevér the ap-
proach, it is important to use teaching strategies that will meet the rteds of vour
students; to assist them in practicing in class thoseé communications skills they
need to use outside of class. The following will .suggest some-techniques and pro-

“cedures which should prove helpful.

The major thrust of tbe modules is to teach communication in ‘real-life situa-
tions. It will be helpful if you have some specific information about each of your
students, preferably recorded initially on a card: their interests, their address,

-how long they have been in the United States, their families, what languages they

speak, and so forth. This information will help you to better relate each lesson to
the lives of your students. ‘ :

You should encourage your students to talk to each other, ask each real ques-
tions, and to exchange real information (in English, of course!). You should try to
avoid-the all-too-commoh pitfall of being the person who does most of the talking.
Strive for a balance between providing a sufficient language model and being a
director -of interchange between others. Students should do much (if not most of)
the speaking, if they are to learn to use their new language.

Visual Aids

No matter what teaching approach you use, you will find that visual aids and
demonstrations are a great help. Visual aids should be emphasized, explanations
minimized.: A picture, an object gr a-demonstration can ‘immediately present a

great deal of information that otherwise might be’ very difficult to explain.

Teachers of hon-Enélish-speakving students in_the United States have a particular
advantage since we are surrounded by a wealth of culturally authentic®materials.
Pictuyes are readily found in magazines and. may be used to teach vocabulary and
structure to cue dialogs,jconversations,' and structure “drills,” and to provide a
stimully for student response in testing. Flannel boards -may be used for similar -
purposes, as they have the advantage of allowing for movability within the scene
that you have set up. ‘Slides, films, and videotapes can both demonstrate real life
and stimulate conversation about the situations depicted. Realia (actual objects)
have the advantage of providing realism without excessive cost or preparation time
on your part. What better way is there to present the meaning of checkbook to
the class thangto show them one? Props, such as toy telephones, also help to
create a more realistic atmosphere, in addition to making the learning experience
more enjoyable. R ‘ S
. Before class, you should read the module throligh.' Try to determine what visual

-aids can be used to teach the vocabulary and structures you think yodr students
will have problems with. Each module contains illustration$ to accompany the di-
. - . N . . N A
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~alog, and,"in some instances, other pictures or pages of information that illustrate
topics in the module. If the equipment is availablé, you may-want, to make a
transparency of these pages so they dre easily visible to all the students at the

same time. The Teacher’s. Notes section provides other suggestions for illustra--
tions, realia, and-props. -~ - oo,

 GLOSSARY | L '

You will find a glossary on the last page of the: Teéqher’s Notes for each .module..v)
This is"a list of the key vocabulaty specific to the topic treated in that module.
These lists have been provided for your corvenienee only, and should not be pre-

sented as a list for the students to memorize. ‘The new vocabulgry need not-be

..presented all at opce. Rather, you.may examine each section:of the module and

-In additin to linking meaning with sound; by means of visual aids and demon-
strations,” meanings of new words ‘may be illustrated in appropriate verbal con-
.texts. The context.should be simple and familiar enough so that context words will
not cause as much difficulty as the target word or expression. For example,
“dairy” might be taught by providing examples of items that belong to that cate-

ory: “Milk is a dairy product”; “Eggs-are a dairy product.” Give the sfudents the

present only that vocabulary WI}ich is'new in the section with which you are work- -

N

portunity t#) hear the new word several'times before they. are asked to produce |

it. Pronounce the word clearly but naturally, without using undue stress that
might produa uni}atural pronunciation. Then ask the sfidents questions that re-
quire them to use the word. o S o
. ‘ e : ) N

- SITUATION SEFTER . | - o o
~ The modules contain “situatich setters,” short introductory paragraphs providing
the -student with background information on the topic of the module. They may
also serve as short reading exercises and as a stimulus for questions about cultural
differences. If the situatioh setter is used as a reading exercise, you may either
present the new vocabulary before students are asked to read the situation setter,
or ask ‘them to guess the@eaning- from the context, depending on the student’s
abilities, ‘the difficulty of thé topic, and your methodology. ;
READINGS . } _ .

Most modules contain brief readings which give information about the topic of
the module. Dialogs might also be assigned occasionally as’ ré\adings. While we

have stressed the importance of introducing vocabulary before the students are
asked to-use it, it is also.important for students to practice guessing the meaning

- of unknown' words from the context of the reading. Research into the reading *

process has shown that fluent readers use contextual cues to predict meaning

- Whil_e_podr readers over-rely on “sounding out” thé words.,Therefore, when the
- reading selection explains sufficiently ‘the meaning of a word through the context, -

students should be given the opportunity to learn the meaning themselves. Ide-
ally, reading'in a second language should be silent reading, since in reading orally
the second language student will tend to concentrate on “getting the sounds right”
at the expense of meaning. e

N
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DIALOGS ‘ AR
Some modules contain a dialog or. dialogs illustrating th@_verbal"interactions
necessary to, carry out the given life skill. The dialogs in other modules are

primarily intended to convey information, as an alternative to- lengthy reading

selectiops. These dialogs'are not intended for memorization, since the key.conver-
sdtional phrases have been selected for more intensive practiCe in another context
(the microconversation). Given the repeated opportunities for speaking provided
by these exercises, the. students should be able to. produce an approximation of

selected dialog.lines m a role -play situation at the end of the module. The néw
vocabulary contained”in the. dialog should be presented by means of appropriate

visuals or realia before -the sgud,ent's begin work on the dialog itself. When you
teach the dialog, first call the student’s attention to the "drawings that set the
scene of the dialog. The scepe should be described to the student, and the names

for appropriate items in the scene modeled by the teacher. To make the meanings;

clear, in addition to the pictures provided, you may use props, gestures, or addi-
tional sketches to illustrate. Have the students listen carefully as you present the

~ conversdtion in a natural but clear manner. To make the’ dialog more realistic, you

may wish to ask another teacher, or person fluent in English, to read the other
line. .The conversation ‘might also be recorded for presentation if it is impractical

The. same gesture c: , _
tures. You should be cafeful to teach, by demonstration, the appropriate American

- to have another perso’ns)me into your classroom to help you. . '

- gestures that accompany our speech of are used to convey a message. For exam-

ple, in some copntries it may.be appropriate to signal a waitress or waiter by

snapping ope’s fiwger or by whistling. An American waiter or- waitress would of -
course be -offended by such gestures. Therefore, you should always encourage - |

your students to use appropriate American gestures when they act out a dialog or

role play. j

PRONUNCIATION . S :
After the students have heard and understood the dialog as a whole, individual
‘lines may be modeled by you and repeated hy the class for pronunciation practice.
In pronunciation practice, each sentence would be treated as a whole unit, or, if
the length is prohibitive, as meaningful phrases, rather than as isolated words. If a
word or combination of words seem to cause particular difficulty, it may be sin-
gled out later for pronunciation drill. You will probably want to break up the class
into groups for dialog practice in order to give everyone, maximum opportunity to

* practice. ‘ -

- You, the teacher, serve as a model of correct pronunéiation. Be sure to use a
speech style that is~both clear and natural. There is a temptation, especially for a

teacher unused to teaching foreign students, to speak more slowly than you would

in normal conversation and to distort words that are new or-troublesome for the
students. They may cause diffiéulties for your students:later on by establishing
faulty intopation or pronunciation patterns that are much more difficult to correct
once they have become established. These difficulties cah be avoided in the be-

ginning *by using normal conversational speed and encouraging your students to -

adjust to it. Co G -8 '
Kt
id

often communicate different meanings in different cul-



“The modules do not contain specific pronunciation drills. If your students need
pronunciation drills, jot down the sounds or. patterns that cause them the most
dlﬂlculty For hints on spemﬁc drllls you may ‘consult the following:

7 Prator, Clifford H. Jr. and Betty' Wallace Robinett. Manual of Ameri-
... can Englzsh Pronunciation ( Thu;d Edition). New_ York Holt, Rinehart,
. and Winston, Inc. 1972. - 4,9, |

, 'Bowen J. Donald,. Patterns of"Enngsh Pronunczatzon Rowley, Mass. :
' _.Newbury House Publlshers 1975.

‘Rlvers Wilga, et al. A.Practical Guide to the Teachzng ofE S.L. New
-York: Oxford Umver51ty Press. 1977.

C’OMPREHENSI_ON QUESTIONS

Following miost dialogs 'is a set of questions that you can ask the class in order
to check their comprehension on'the important points of the dialog. There are also

¥

discussion questions which serve to expand and elaborate the topic by referring to

the experiences. your students may have had. You should not feel limited to these
questions since they may be further expanded according to the needs, abilities,
and circymstances of the students, If you do expand the questions, be careful not

" to"use language too complex for your students. The Teacher’s Notes for many of
o the modules also contain; suggestions for further dlscuss1on

‘ MICROCONVERSATION S

Many of the dialogs are. followed by a microconversation exercise. These exer-

.cises prov1de additional practice with commonly used -structures in the dialog by
- asking students to substitute common alternatives for selected phrases and by pro-
" viding ¢cdmmon -alternative answers. The following example could be used as a
conversation between two students. One. would take the part of “Student A” and

ask the two questions, and the second student would take the part labeled ° Stu-
dent B” and provide ‘one of the alternative answers:

' 'Student A: What kindof position are you looking for?
- Student B: I'm lookmg for.a position as a mechanic.

]Ob ‘ secretary.
a waitress.
S . : cook.
« . o "bank teller. .-
o ‘ ;;*3 - truck- driver
.:J‘g?'""' c w(uter

‘The first student as'l(s “What kind of posmon are you lookmg for?” and the sec-
ond student will have a-choice of answers: “I'm looking for a job as a mechanic,”

S T'm looking for a: position as a bank teller,” and so-on. To provide variety in such
©an actmty, you may use pictures to cue students’ answers. Where applicable, the -

use of props, such as toy telephones, may make the conversation more realistic. In

. somg microconversations, twp answers must go together to ‘make sense In those
| cases, the palred alternatwes haye béen listed together.

;l: . ’7 .,”" T LI
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Some of the exercises contained in the modules can be adapted to different
teaching. procedures if you wish.. The microconversations can very easily be con-
verted to directed dialogs, which may be more desirable for less advanced classes.

- For example, the microconversation from the module on The Superiiarket might
be made into a directed dialog in the -following manner with responses cued’ by
pictures showing appropriate answers. ' e '

Teacher: Alicia, ask -John where the rice is. ‘
Alicia: Excuse me. Can you tell me where the rice is?
Juan: Yes, it’s in the cereal section, aisle 3.
N Teacher: Ivan, ask Lee where the ice cream is. .
: Ivan: Excuse me. Can you tell me where the icé cream is? -
Lee: Yes. It’s in the frozen food section, aisle 6.
PR

L

Discussion questions might also be made into directed dialogs for less advanced
students. For example, the following is a communication -éxercise with answers
found in the real world of the students:
Teacher: Miguel, ask Juan if he goes out to eat often.
Miguel: Juan, do you go out to eat often? ’
Juan: No, I don't. '

Depending on Juan’s answer, you may wish to continue the directed dialog with
questions not contained in the module but applicable to the situation. If Juan an-
swers “Yes,” you may wish to ask him (or have another student ask him) where he
goes to eat. C

Theré are many other ways in which exercises may be adapted. You may wish
to consult the following texts for additional ideas:

Paulston, Christina Bratt and Mary Newton Bruder.
Teaching English as a Second Language: Techniques and
Procedures. Ca'mbridge,' Mass.: Winthrop Publishers, Inc.,
1976. Contains a wealth of ideas for teaching ’

ESL, primarily at the college level.

Valette, Rebecca M. and Edward David Allen. Modern
Language Classroom Techniques. New York: Harcourt
Brace Jovanovich, Inc. 1972. This book is designed for
foreign language teachers but it contains many ideas
adaptable to the ESL classroom.

At the end (}f each module, you may wish to have your students work out a role
play incorporating what they. have learned in the dialog. If the module has not
‘outlined a situation for role play, you should begin by setting the situation, giving

. the scene and the plot. Roles should then be assigned and you should provide
your students with necessary props to make the scene as realistic as possible. If
there are not enough roles for all your students, you may wish to create several
different situations and divide the class into groups. Each group would present its

. role play and the rest of the class would serve as the audience. If equipment is
available, you may wish to tape the role plays and play them again later for dis-
cussion.

o




The modules have been left relatively unstructured since ‘it is inot the intent of
this series to present highly structured, linguistically graded grammatlcal exer-
cises. In many of the Teacher’s Notes you will find a list of the key structures
used in the modules. If you feel your students have not sufﬁmently mastered the
structure, you may wish to provide addltlonal structural exercises..You may find
the followmg books useful: :

, - Stageberg, Norman C. An Introductory Englzsh
Grammar. Cambndge Mass.: Holt, Rinehart .
’ and Winston, Inc. 1971. This is a teacher’s rgference.
Praninskas, Jean. Rapid Review of English Grammar.
(second edition). Englewood Cliffs, N.J.: Prentice- R
. . Hall, Inc. 1975. Contains practical contexts;.
‘grammatical explanations; a student text. 0

Paulston‘and Bruder, 1976. Noted above.
L : Krohn Robert English Sentence Structures
: ‘ Ann Arbor, Mlchlgan Umver51ty of Michigan
Press, 1971. A text full of structural exercises;
linguistically graded. '

( SKILLS EXERCISES

- Some modules contain skills exercises which inwolve filling out a form, accu-
rately For example, the Banking: Checking Accounts module contains sample
checks," deposit slips, and account record forms. You should go ovet these forms _
carefully and explain to the students what information is required. Then, you

t should demonstrate on either theblackboard or a transparency how to fill out the
form correctly before you ask the students to fill out their copies. You may wish to
‘'make additional copies of the forms if you feel that your stude/nts need more prac-
tice. , !

TEACHER'’S NOTES

The Teacher’s Notes for each module contain suggestions intended to be helpful
for teaching that module. You should look at this information in advance and pre-
pare or obtain the necessary visual aids. You will also find in the Teacher’s Notes
specific hints for teaching the sections of that module. The notes for each' module

...also_contain a glossary of the key vocabulary, in some cases, a list of grammatlcal B

structures utilized, and suggestions of activities for more advanced studeits:
The appendix which follows provides additional information on resources and
© theoretical background for second language teaching and learning.

0o




APPENDIX

<

BACKGROUND TO TEACHING A SECOND LANGUAGE

Current discussion regarding appropriateness of various strategies in second
language learning and teaching can be traced to long-standing questions regarding
the nature of language and the nature of learning. Just as there is currently no
agreement among scholars concerning such broad questions, neither.is there’
agreement on the questions of a “best method” of second language teaching.
There is no single method of second language teaching that has been demon-
strated as superior to all others. Therefore, as you have seen, this handbook pre-

scribes no single method or set of activities for all second language learning situa-
tions. There are, however, both principles and techniques which are outlined
.below and which may prove useful as background for second language teachers.
- We feel it is ultlmately the enlightened and perceptive teacher in the classroom
who must make informed choices regarding language’teaching activities appropri-
ate for all learners o English as a second language, We hope the rresources noted
_in this handbook will assist teachers in making those choices.

Dlstmctlons have been tradltlonally made among three classical divisions of "
theories of learning: behavorism, neo-behaviorism, and cognitivism. The language
teaching activities which flow from these theories can conveniently be classed
under two broader categories: behaviorism and cognitivism. The distinction be-
tween these theories centers mainly around the preoccupations of the theorists
who belong to each group. Behaviorisin includes those theoretical positions which
are concerned chiefly with observable and measurable aspects of human behavior,
stimuli, and responses, and with discovering the rules that go&em the formation of
relationships among these observable components of bghavior. Representative’
theorists and their works concerned with behaviorism are Skinner (1957, 1968)
and Osgood (1957). In the areas of language description and language acquisition, -
“the structural lmgulsts were most’ clearly 1dentlﬁed with behaviorism (Rivers,
1964) :

Teaching techniques based upon principles of behaviorism are central to the
audiolingual (ALM) approach to second language teaching. This approach, fully
developed in the 1950’s and 1960’s and widely used today, took the basic tenets of .
behaviorism and applied them to the second language classroom. The major as-
sumptions about language learning underlying the audlolmgual approach are the
followmg (from Rivers, 1964) ' ~

¢

o Assumptlon 1: Foreign language learning is basically a mechanical
process of habit formation. . -~
Corollary 1: ~ Habits are strengthened by reinforcement.
Corollary 2:  Foreign language habits are formed most effectively

-~ by giving the right response, not by making mistakes.

Corollary 3:  Language is behavior, and behavior can be learned

only by inducing the student to “behave.”
i - : !
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' Assumption 2: Language skills are learned more effectively if items bf «
- the foreign language are_presented in spoken form be-
o fore written form. :

Assumption 3: Analogy provides a better foundation for foreign lan-
guage learning than analysis (i.e., give students
grammatical rules inductively, as a follow-up to prac-

' tice on a given-grammatical structure). T

Assumption 4: The meanings which the words of a language have for -

' - the native speaker can be learned only in a matrix of
. o allusions to the culture of the péople who /,speak that
o language. ' . - ‘
The language “teaching activities which followed from' these asstanptions-are by .,
now “classical” audiolingual activities and are detailed in such sources as Brooks .
- (1964), Dacanay (1963), and Lado (1964). Basically these activities: consist of pre-
sentation of new language material in some realistic context such as a dialog or,
> narrative (Assumption 4); use of oral pattern practice and other “drill” techniques
~ to."fix_the patterns” (Afssumptiori 1, 2); teaching language skills in the order: lis- -
"tening, speaking, reading, and writing (Assumption 2); providing amp‘le ‘opportu- -
~ .. nity for students to practice speaking (Assumption 1, -Corollary. 3); giving im-
mediate reinforcement for correct student responses (Assumption 1, Corollaries 1 ¢
and 2); providing grammatical “rules”. only as inductive generalizations  after stu-
dents have practiced the grammatical point being taught (Assumption 3) .
Although some of the linguistic and psychological principles underlying these -
activities have been widely criticized (Chomsky 1959, Rivers 1946, Jacobovits
1970, and Jacohovits and Gordon 1974), many of them are still widely used. Criti-
cism of the principles underlying audiolingual methodology has come largely from
those theorists broadly supportive of cognitivism, the second division of learning
theory, noted above. # - ' o
Briefly, supporters of cognitivism emphasize the roles of memory, understand-
ing, .and information grocessing in learning. There is a corresponding: lack of con-
cern for stimulus-response events, per se :(Lefrancois, 1975). In the area of lan-
guage study, the transformational grammarians perhaps best represent cog-
nitivism. They ‘view first language acquisition not in terms of habits of speech de-
“veloped through stimulus-response interaction with the environment, but as a de-
v velopmental process, directed by innate guiding principles. Among the most in-

~ fluential writers in this area are Piaget (1926), Chomsky (1965), and Brown (1973).

Very recently, scholars have examined the principles of first language acquisition

among Children and adults. Notable among these studies are those of Burt and

Dulay (1972, 1973, 1974), and Krashen,, et al. (1975). The Burt and Dulay studies, -

. conducted with five-to-eight-year-old, . Spanish-background and Chinese-back-
ground children learning English as a second language, have demonstrated close
similarities in several aspects of language acquisition by children learning English

" as a first language and those learning English as a second language. In turn,

Krashen, et al. (1975), have suggested similarities between children’s and adults’

acquisition of English as a second language. .

!
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The practlc“al 1mpllcat10ns of these studies and the transformatlonal cogmtlve

views of Ijpguage learning and language teaching are at some variance with those .

- of behawiorism. Briefly, this view says that since 1) there are demonstrated

similaritie$ ,between first and second language acquisition, especially among chil- -

~ dren and,isince 2) no one overtly or systematically teaches a child his/her first

language lesson, we need to be less concerned especially for children, but perhaps ;
also for adults, with structured pattern practice and with careful grading according -

to linguistic difficulty. We need to be more concerned with exposing a'learner to a
natural communication situation since this is suﬁ‘lm}ent to“activate his/her language

learning process. In the second language classroom, the attention of the learner

should be on the content or message of the verbal exchange rather than structures

to be ‘taught. As much as possible, all the nouns, verbs, and adjectives in a.

“téacher’s utterance should be visually accessible to the learner via visual aids as
s’he hears the teacher 'speaking. In short, for both children and adults, one should
.consider . the topics that would ‘bé ‘most ‘useful to students, and design the cur-
riculum accordingly (Larsen, 1974). In addition, the transformational-cognitive ap-
phoach differs from the behaviorist approach in other gespects. There is a gféater

.be introduced ‘earlier. There is greater emphasis upon immediate use of new lan-
guage for purposes of real cormmunication, and a correspondmg deempha51s upon
rote memorization and structured drills. R

“Errors” are not viewed as “bad” but may be evidence of leamed rules (e.g.,

foots for feet) and therefore should be expected. .

As we noted above, our view-is that the teacher, aware of the two major ap-

proaches to language teaching" ‘and equipped with 4 knowledge of the teachihg -

techniques supporting each, is the one to choose appropriate techniques for, given

groups of learners. A number of recent writéts on second language ‘teaching have,

‘urged the eclecticism recommended in this handbook (Bolmger 1968; Stev1ck
1971, Ney 1973). -

We do not reject appropriate’ techmques from elther approach. Stev1ék (1971)

nicely summarized the behaviorist and transformational-cognitive views of Yecond
language teaching. JHe provides an eclectic outline of how it should be taught, and
“some useful assumptions about characteristics of effective second langiage lessons.

Stevick’s eclecticisn (based upon more than 20 years of second language teaching

and research experience), together with Carroll’s (1974) summary-of research on
second language learning, and our own experience as language teachers, form the
basis of our suggestions in the preV10us sections of this handbook. !

. ¢

! We have not discussed two newer approaches to second language learning and teaching which
have received increasing attention. These. are: “Community Language Learning” and “The Si-
lerit Way.” For reviews of recent texts which discuss these approaches, see Stevick (1973 and
1974). ’ ' '
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- TEACHER’S NOTES - o
o : g T I
. #1 .CETTING'A DRIVER'S LICENSE AND BUYING A CAR  *
* MODULE OIlJECTIVES - . ' )
Upon successful completion of this module studentsaqll be able to:
. 1. Follow the steps negessary to get a driver’s license’
2. Ask questions appropriate for obtaining a driver’s license.
3. Answer typical questions asked at the Motor Vehicle Bureau:
4. Talk to ‘a used car salesperson about buymg acar. . ,
3. Reglsteracar - s ‘ _ T
6. Renew'a car registration annually " _ '
SOME STRUCTURES(\AND IDIOMS USED IN THE DIALOC
Request form Would you like/could you please? .
“Wh” question, phrase "How much is it?
. How often do I have to inspect my car'r’
\ . What happens if I move to another state? 3 .
. A f . 1 Y
-~ SUGGESTED VISUAL AIDS . '
1. Make transparencles of the forms. contamed in thls module '
\ 2. Bring in illustrations from dnvmg schools S . R

3. Bringina drivers manual. ‘ : : Y _—
4. Bring in plctures of dlrectlonal signs (stop sign, yleld sign. . .) ¢ - R

FURTHER SUGGESTIONS

1. In th1s module, explanations of some of the key vocabulary have been pro- *
" vided within the context of the lesson. You should be sure to teach the new
vocabulary in meamngﬁjl contexts. " -

2. DIALOG = 5"

Qa. The dialog n‘l‘ay be divided into sections so that, if you wish, smaller sec-
tions may be, practiced md1v1dually according to.the needs of the students
" The dialog may also be presented as a whole. It need” not be memorized.
b. You should péint out the common alternatives to-some of the dialog llnes
For example, they may hear: “How many times a year do I have to have
my car mspected? instead of “How o&en do I have to have my car in-
spected?” '
c. It is assumed that students understand “birthdate” and “birth certlﬁcate
d. Explam that the term “corrective lenses”emeans the same thing as “eye-
glasses.” Contact lenses, if worn, will also be required for the eye_fest and
when driving. L . -

g P 7 ° 17 N )
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'MINI-DIALOG* _ B a

~ This'is an extengfon of the main dialog.:
a. You should jllustrate ways of asking the clerks questions at the' information

. line, at the registration line, etc. 1
. Make sure the students understand the various steps necessary for getting
a dnver s hcense and for reglstenng a car.

o

The mini- -dialog prov1des additional information to the student. It may be used in”

small groups to prov1de 1nd1v1duallzed practlce

4.

4y /[ADDITIONAL SUGGE STIONS - .

1

N
ROLE PLAY (DRIVER'S LICENSE) !

~

The role play should be made as reahstlc as possible by bringing in a chart
with rows of letters which simulate an éye test; a driver’s manual and other
props. You may take the part of the clerk or have an advayz‘d student play
the part.

-

The teacher should discuss w1th the students other aspects})f going to the
Motor Vehicle Bureau — the fact that t_you have to wait for your turn .on the
appropriate line: Information,»Licenses, Registration, Cashier — that you
don’t need'to make an appointment for the written test, but you do need an
appointment for the road test; that you must bring your blue card with you.
Also, point out the fact that you must have some proof of identification with
your birthdate on it, and that the birth certificate is the recommended iden-
tification form. 4

a. Advise students that a new llcense is probatlonary for the first six months
in New York State.

b. Tell the students thal a probationary license will: be suspended if the
driver is convicted of speeding, racing, reckless driving, or driving whlle'
impaired. . .

c. Also mention that if, after a suspended llcense is returned, the driver is

- convicted of committing another such moving violation during the second
probationary period,- his/her license will be revoked.

- d. Your license can be revoked at any ‘time, if you have too f(z;ny.moving

violations within a specific fiye period. .
e. The New York State Mofor Vehicle Bureau is now issuing licenses which
expire every four y€ars, in the month of your birth. For this reason, the

“initial license 'may  expirebefore fouir ‘complete “years have elapsed The

fee, subsequently, may be less than $4.00, since it will be prorated. After

that, renewal will take place on exactly a four-year cycle and will cost
$4.00. :

Remind students that insurance coverage is cenipulsory in the U.S.A.
Discuss the fact that different types of licenses are needed to drive trucks,

. truck-trailers, tractor-trailers, taxicabs, motoreycles, etc. .

Refer to the following module in this series:
#2 GETTING AROUND: READING MAPS AND ASKING DIRECTIONS
' 18
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6. Project traquaren(:les of the forms iy thlS module and fill them out with stu-
dents as a class act1v1ty

~ 7 7. BUYING A CAR Co
Point out to your students that it is castomary to bargam with the usegl car

salesperson about the\\prlce of the car. Be sure to empha51ze the importance

- ‘ of the questions in the dialog—e.g:, “How many miles per gallon does it

-

iet?”

The language used in the dlalog is colloqulal and should be included since
these expressions (“It's a deal,” “I can’t let it go for $300”) are commonly
used in this situation. Be ‘sure to explain the meaning to your students, and
have them practice using the expressions.

8. ROLE PLAY (BUYING A CAR) . ' -
Have your students practlce\buymg a used car from a salesperson. Make up
index cards for the salesperson and the buyer. The salesperson’s cards will

- give information on the car s/he is trying to sell — the make, the year, the
mileage on it, the condition it\is in, etc. The buyer’s card will tell him/her
how much money s’he has to spend, whether or not there is a trade -in, how
much the trade-in is worth, etc. \

2 .

’

“ The following vocabulary llSt for th\s module is prov1ded for the teacher s use,.
and should not be presented to the students for memorization. The new vocabu-
lary need not be presented Ml at once. Rather, you may examine each section of

“the module and. present only that vocabulaer Wthh is new in the section with -
which you are working.

accident inspected (atar)
_ ~ application ‘ : inspection station
M appointment - inspector (driving) " 7 ‘-
b bill of sale ~ insurance coverage ‘
birth certificate ' insurance rates
birthdate ’ issue (a license)
certificate of sale it'sa deal .
clerk license: plates
correctly- o lot (used car lot) "
driver’s license ‘ Motor Vehicle Bureau
driver's manual ‘ : permit (noun)
~driver’s training ¢lass . " " ‘proof of ownership
driving school v inspection
- expiration date : ' ' © insurance coverage
expire ’ record of convictions -
extra . o registration, register
fail (a test) o renew
fee _ ‘ * renewal
form (application) - road test v
identification rules of the road ,
19
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rust spots

- ‘snow tires .
stamped (on a form)

stub (part of a form)

.test (written, road, eye)
test drive. - .
“to have a lot of rhiles on it
to let go (sell)

trade-in

- traffic violations

under 18

used car

used car salesman
validated, valid
‘vehicle . '

20
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R /' B #2 FINDING A JOB
< < UNIT I | - '
READING WANT ADS AND USING EMPLOYMENT AGENCIES

. MODULE OBJECTIVES y -

.Upon successful completion of this module the students will be able to:
1. Read and underdtand the help wanted ads.

2. Bespond appropmately to questions asked. at an employment agency inter-
..»,VleW "

37 F ill out an appllcatlon form.

SUGCE STIONS A

1. The want ads used in the student lesson contain dlfﬁcult vocabulary which

.+ has not been glossed or explained. Be sure to go over the ads carefully with
your students before asking them to answer questions.

2. Bring in newspapers so that the students can find .and study the help wanted

’ ads in them: After the students have picked out a few ads which interest
them, have each student read an ad, describe the job offered, and tell what
would be thé next step in finding out more about the job.

3. Using the dialog as a model, have the student role play callmg up to see 1f a
posmon is open, and arranging fr an interview. '

4. Go.over the job application form thoroughly with the students, reminding

' them - that ‘counselars at the agencies will help them with the parts they do
not understand. Two copies are provided. One js filled out as an example;
one is.for the student’s use. It's best if the students fill out the blank with
real information about themsélves.

5. Persons looking for jobs ‘usually fill out many apphcatlon forms before gettmg
a job. It’s convenient to carry a card containing all the necessary information
that may be difficult to remember. This card should contain:

—_— e social security number

e dates of military services

e names, addresses, and dates of schools attended, beginning with the
most recent <

e names, addresses of employers (phone numbers if in the U.S.) begmmng
with the most recent, as well as dates employed, duties’ performed, and
reasons for leaving

e names, addresses, and phone numbers of at least five references, (includ- -

, ing work and character references)

6. The impression a prospective employer gets during the interview is very im-
.portant. Evaluation starts from the moment the person walks into the office to
ask for an application form. 1It's important to be respectful to the secretaries

" as well-as to the interviewer. Discuss with your students what to wear, how
to enter, how to sit, how to talk, and how to know when the interview is

ended.

Ve
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7. Have the students role play interviews at an employment agency. This pi"a_c»
tice might be more useful if you take the, part of the interviewer, Have_the
students evaluate each other’s performance. : ' -

NOTE: . | e o
If your school has access to Dr:" Winn Atkins\"[:l_fe Coping Skills” program, it
can prove very helgful in this unit and any others dealing with employment.
Please note: ~'Life Coping Skills” is suitable for more ad\’anCed stfu'dent‘s. How-
ever, some of the ideas could be adapted for_lo‘wer'lgvels._/":/' :

) ' o SRS
) ‘ - . . R ) A

The foHowing vocabulary list for this ‘module is .p'rovided' for the teacher’s use,

. and should not be presented_to the students for memorization. The new vocabu-

lary need not be presented all at once. Rather, you may examine each section of
the module ard present only that vocabulary which is new in the section with A
which you are working, “ - ‘ ‘

alphabetical order co management trainee oo
application form ‘ ' manager :
apply . " occupation

.appointment ' o open (meaning “available”)
contract - part time.

counselor e " position °° -
employment agency . ' preferred o @
experience - o present position (job)

fee -~ _ "qualified '

fill out ' " references

full time -~ ' ‘required

interview. ' . training

job opening -
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#3 FINDING A JOB
S CUNIT I
ﬁ{E JOB INTERVIEW

5.

MODULE OBJECTIVES
" Upon successful completion of thls module, students w1ll be able to:

1. Prepare for a job interview. .
2. Demonstrate verbal and 'nonverbal behav1or approprlate for a JOb 1nterv1ew

SUCCESTED VISUAL.AIDS , ’

L Make transparen01es (or charts) of the 1llustratlons Thls w1ll help to “set the

. .mood” for class' discussions. *

2. Check with the job placement bureaus such as the one at your local college
. to see if they have training films on the job interview. , .
" 3. Items to be uSed in a role play: large desk, two chairs, some props on th&‘

- desk that an’important’ executlve ml.ght have (calendar appomtment book

' ~telephone bool<s) : :

FURTHER SUCCESTIONS
1 SITUATION SE'I'I‘ER

" The situation setter may be used as‘a readlng selectlon 1f you wish.

2 ILLUSTRATED STORY

a. The comlc-stnp approach is intended to prov1de both varlety and ease o[?
. comprehénsion. :
b.-The followmg American, cultural pattems are: stressed
~ —punctuality.” o S
' —lookln'g directly at the persén to whom you are spea%
., " ~being confident, and not overly modest ’
~ ¢."The follong features of the job 1nterv1ew are stressed
: -vpreparatlon for’ the interview - SR
—plannlng your t:ravel route in advance - ... . . Do
*.;~proper. att.u'e / e e
"-—punctuallty LR e T
i _' -.‘—COurtesy -
' ~not* smoklng, chew1ng gum;; ar, fidgeting
" ~waiting to be invited to sit down
‘—knowing when the interview is over -
—knowmg how to leave

3. DIALOG: THE INTERVIEW ST SEEE

5
.«

‘a. The. dialog has béen divided into sectlons $O that it can be practlced more v

easily. The dialog may also be presented as a whole in order to give stu-
dents a realistic picture of what the actual interview will be like.
b. Have the students play both parts. : '
‘c. The student (of teacher) who is playing the part of the interviewer should
- sit behind a large desk in order to 51mulate the intimidating atmosphere of
some job 1nterv1ews o

b - 27
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. 4. 'MICROCONVERSATIONS: THE INTERVIEW _
~ " These microconversations give additional practice with the most important
structures of the dialog. ‘They may be used in small groups to provide indi-
vidualized practice. You should insure understanding of the vocabulary before
proceeding with these exercises’ »

a. After the student participates in the microconversations, have the class (or
group) -analyze his/her performancé. Did s/he look divectly at the inter-
viewer? Did s/he seem to be confident? Nervous? ’

 ®« . b. These conversations may be expanded if you wish. Incorporate other in-
- formation which is pertinent. You may wish to elicit suggestions from the
students. * ' :
5. ROLE PLAY ' | o .
" The role play setting should be as realiitic as possible. Set the stage with
items listed in Suggested Visual Aids. Be sure that the students play both
~ roles, so that they can see what the interview looks like from the other side of
the desk. Have the class assist the student in a self-evaluation after the ‘role
‘ play: What else could she have said? Which answers were especially good? -
.. ~ What impressions do you think s/he made on the- interviewer? (If the student
-~ . experienced difficulty, have him/her play the role again immediately after the

evaluation.) You may want to tape record the interviews.

'ADDITIONAL POINTS FOR DISCUSSION

It is important to point out that in certain job interview situations the candidate’
is being observed very carefully in order to determine whether s/he is sufficiently
- - aggressive« If s/he is-applying-for-a job as-a-salesperson;-for-example,—the -inter-— -
viewer may “test” him/her, to see whether s/he will “back down” when someone
- challenges or disagrees with him/her. Have students practice this. (There are also
license exams given for teachers in New York City, where it is a common practice
er the interviewing panel to challenge the candidate on a specific point. Some-
times the candidate actually makes an error; sometimes s/he is correct. The panel
wishes to see how the applicant will react to the challenge.) Again, tape recording
and replaying the interview will provide an opportunity to review strengths and
weaknesses of the student in a simulated interview situation.
The following vocabulary list for this module is provided for the teacher’s use,
. and should not be presented to the students for memorization. The new vocabu-
lary need not be presented all at once. Rather, you may examine each section of
the module and present only that vocabulary which is new in the Yection with
which you are working. ' o

ability letters of recommendation

achievements ' , s nervous ‘

education background- - pension 15

fringe benefits _ " - pregram a computer

health insurance o . -+ &  promotion ;?‘5', '

health plan ' | qualified

interview" & : relax ,

(being) interviewed sick leave .

interviéWing o SR starting sa‘]ary - - iﬁ'g,
; 94 . ,. a . "’ e X
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'#4 GETTING AROUND

UNITI
PUBLIC TRANSPORTATION

- .

MODULE OBJECTIVES .

Upon - successful completion of this module, the students will be able to:
1. Ask the appropriate questlons to obtain information on fares and bus or train

schedules. "
2. Buy a ticket. N : -
3. Take a taxi. '

CULTURAL POINTS FOR DISCUSSION

Points about traveling in the United States which you may want to brmg up

" with your students include the following: On long-distance buses or trains,
other passengers may assist in putting small articles in the overhead racks, ar‘ld
in getting on or off the bus or train. Large suitcases are usually placed in spemal
compartments below the bus in long-distance buses P4

In large bus or train stations do not let strangers offer to carry your things.
They may be stolen. Instead, hire a porter (always in uniform) if you need help

-

SOME STRUCTURES AND_IDIOMS USED IN THE MODULE

~—-Requests: —-May-Fhave ___ - ?
Iwanta__
» I'd like a
Questions: How do 1 getto L
Where do I get off for - P

Which bus do I take?
Do I have to change buses?
Does the bus stop here?
Where does the bus stop?|
How often does the bus come/run?
When does the next bus to leave?
Where can I catch the bus? L ) -
How much is the fare? ' ' ‘
Is this where I get off for ?
Where doesthe busto -~ leave from? -
Other forms:. That'll be ¢ ($—— ). it g
: That’s ¢. (3 w0, o
In 15 minutes.
At 11:30. ¥

ITUATION SETTER

The sltuatlon setters may be used as the basis for reading activities, if you wish.
‘r.\‘

i'-"-‘

H

3 T | _ os
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SUGGESTED VISUAL AIDS

1. Bus tokens, subway tokens, bus and train tickets, transfers. ’

2. Local and long distance bus schedules for your area, train schedules, bus and -
subway maps. o

3. Pictures of bus stop signs‘and shelters. Pictures of a bus, a train, a taxi, and a
subway. : '

4. Make a transparency of a schedule for the local and long-distance buses your
students might be likely to use. Go over it with them, since schedules are

~ often hard to read.

OTHER SUGGESTIONS

1. Obtain bus and train schedules from your local station and teach the students
how to use them.* _ B}
2. If there is a subway near your area, be sure to give your students information
about it. ' _ ' : . :
3. Find out whether there are special rates for students and senior citizens for
~ public transportation in your area. Tell students how to obtain these discounts
~ if they or their family members are eligible. ' :
4.. On some tickets for long-distance transportation there is information about
obtaining refunds. Discuss this with students.
5. Inform the students of local and State laws pertaining to smoking on public
transportation and in public places. ‘
6. Explain to the students how to get to the nearest train station and bus station
by car or by local bus. , .
You may wish to have the students role play calling a taxi company for a taxi.
8. Demonstrate how to go about hailing a taxi.

~

ADDITIONAL ACTIVITIES

1. Take the students for a ride on the local bus (subway). Your school may be
able to get free passes or money for the students’ tickets.

2. Take the students to the local bus terminal and train station.

3. Have the students look for the bus lines, trains, and taxi companies in the
Yellow Pages. Then have them call the bus and train companies for informa-
tion on fares and schedules. This is information which you can check on to
verify their understanding. (It is also good telephone practice.)

ACTIVITY FOR ADVANCED STUDENTS

The students may take turns as travel agents (or bus or train clerks) and cus-
tomers. Using the schedules you obtained for the bus and train companies, the
students will request and give information on fares and schedules.

* Note: Because of the complexity of train and bus schedules, this module has not
* - attempted to teach the reading of schedules.

26
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The following vocabulary list for this module is provided for the teacher’s use,
and should not be presented to the students for memorization. The new vocabul-
ary need not be presented all at once. Rather, you may examine each section of
the module and present only that vocabulary which is new in the section w1th

Wthh you are working.

~a lot of (much)

air conditioning

arrival .

baggage

bus lines

bus route
bus/subway token
bus/train station
bus/train/subway stop
catch a bus/train (idiom)
change (verb) (coins)
connecting buses
departure

direct

every hour on the hour
exact change

fare

fare box

How often does the bus run?
_in advance

It’s direct to:
long distance

. meter

one-way ticket
pickup (taxi pickup)
public transportation
reservation

reserve

round trip ticket
routes ' :
run (Does the bus run?)
schedule

sleeping car
smoking section
subway

ticket window

tip (noun)

to pick up someone
track (noun)

transfer (noun)
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#5 GETTING AROUND

| UNIT I :
READING MAPS AND ASKING DIRECTIONS

MODULE OBJECTIVES

Upon successful completion of thls module students will be. able to:
1. Read road maps.
2. Ask and understand directions for getting from one place to another ‘ >

SOME STRUCTURES USED IN-THE DIALOG

Take a right/left.

Continue/go straight ahead.

Get on/off the highway.

How do I get to - P

How do I get from to P :
The Interstate is the fastest way downtown. (Superlative form of adjectives.)

SUGGESTED VISUAL AIDS

1. The students will need local c1ty, New York State, and Umted States maps to
complete this module.

2. Bring in street maps for your city, and make transparencies of selected por-
tions of them for use as the basis for microconversations and discussions.
Local service stations may contribute road maps. The American Automobile
Association (AAA) has excellent road maps which they might be willing to
make available for use in your classroom. Contact your local AAA office.

3. For some of the exercises under Additional Practice, students might be en-
couraged to draw maps of their own neighborhoods as a prelude to describing
how they get from one place to another on a typical day. Particularly good
maps produced by the students might then be reproduced on ditto or trans-
parency for use by the entire class. -

4. Your students may still be more familiar w1th kilometers than with miles. Ex-
plain that to convert miles to kilometers, you multiply miles by 1.6.

MINI-DIALOG | (

This is an extension of the main dlalog, permitting further practice in map read-
ing and askmg and understanding directions.

MICROCONVERSATIONS

These provide additional practice with important structures in the dialogs. They
may be used in small groups to provide individualized practice. Students should
refer to a map in answering the questions posed by thelr partners in the mi-
croconversations.

29
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e
READING SELECTIONS ,
' 1\\ Both“*fbé short paragraph and the map legend may be read silently by the stu-
- \dents gs a prelude to discussion of the content. - :

. Reading\ﬁelectio'n A is followed by brief exercises to test students’ interpretation
of the legend. You may want to discuss additional symbols Whigl appear in the
legend. \ : _ ' ) . ‘
AU i - |
The followiﬁ‘%‘\.\ vocabulary list for this module is provided for the teacher’s use,
.and should not xbe'presented to the students for memorization. The new vocabu- -
lary need not be. presented all at once. Rather, you may examine éeach section of
the module and present only that vocabulary which is new in the section with
which you are working. - ' . '
about a (almost) \ ' ' motel . ,
digit oy 2 : multilane highway
directions (south, southeast, southwest, etc.) New York State Thruway
divided highWay ‘ - quite a ways

-entrance (to a highway) \ : * scenic
exit (on a highway) \\. symbols
gas station o : ' toll road
interchange ' » toll taker
interstate route - ' ‘ tollgate

" legend (on a map)
mileage chart



B T #6 FINDING A PLACE TO LIVE
i

MODULE OBJECTIVES B

Upon successful completlon of this module, students will be able to:
1. Read the rental ads in a newspaper.
2. Look for a place to live.
3. Ask the appropriate questions before signing a lease.
4. Understang some important terms on a lease

%

'GRAMMATICAL STRUCTURES PRACTICED IN THE MODULES

“to be” questlon Is there a garage?
“yes-no” question: - Is it on the first floor?
““wh” question: . ’ How much is the rent?
present tense question: } Do you require a lease?

- Does the -apartment-have oil heat? -

FURTHER SUGGESTIONS.

. SITUATION SE'ITER

* Illustrate .the concepts of real estate agency and rental agency. For this you
might try using illustrative .sentences such as: “A real estate agency will sell
or rent you a house or apartment.” In smaller towns, rental agencies may not
exist. Check with local agencies to find out which real estate agencies handle
rentals. Explain to the students that if you rent through a real estate agency,
the landlord has to pay a fee. If you rent through a rental agency u have to

. pay the fee. : . ’) -

2. READING RENTAL ADS

The list of abbreviations is not intended to be complete. Check your local
newspaper ads for other abbreviations used in your area. The terms in Unit I
are rather complex. Try to insure that your students understand what they
mean and the kinds of obligations they imply. Use your local paper to sup-
plement (or replace) the discussion questions. Point out what section of the
paper contains the rental ads. So that all the students will be able to see the
ads that you choose for discussion, copy them on the blackboard or a trans-
parency. You may wish to make up your own additional comprehension ques-
tions to suit your students’ needs. o

3. DIALOG

The last portion of the dialog could also be used for exercises in giving direc-
tions. You can provide a street map of your city or town on an overhead.
transparency, or draw a map on the blackboard.

4. MICROCONVERSATIONS

Use pictures to cue the answers where possible. Pictures of garages, yards,
dining rooms, etc., are easily found in magazines. :
Use real addresses and a local street map with the third mlcroconversatlon

34




'5. LEASES

‘The lease contains technical language which the students arey not expected to
learn. You should go over the lease and paraphrase the meaning at a level
apprépriate for your students. . .

6. LEASE FORMS .
After you have gone over the meaning of all items on the completed lease

forms, have the students answer the questions.
7. DISCUSSION QUESTIONS

Make sure your students understand that the structure What’'s + noun +

like? is asking for a description. Otherwise they may confuse this meaning of
like with the verb like. These two uses of like are found together in the dis- .
cussion questions. ' ' - .

8. ADDITIONAL DISCUSSION (advanced) .

' 1. Discuss the limitations that are commonly found in leases—you can’t paint

~ the walls without permission of the landlord; you may give notice of your
intent to renew &b not renew your lease 45 days before expiration, etc.

2. Discuss pros and cons of large apartment coniplexes vs. an apartment in a

house. - ' L _ , ‘

3. Discuss pros and cons of renting vs. buying a house.

SUGGESTED VISUAL AIDS ?

1. Make transparencies of the illustrations. o
Bring in rental ads from your local paper. You may -wish to make transparen-
cies of some of the ads so they can be used for discussion.

Bring in a sample lease form. '

Bring in a street map of your town. :

Bring in a toy telephone to add realism tq the dialog. _
Bring in appropriate pigtures to cue responses for the icroconversations.

ro

O Utk 0o

The following vdcabulary list for. this module is provided-for the teacher’s use,
and should not be presented to the students for memorization. The.new vocabu-

lary need not be presented all at once. Rather, you may examine each section of

the module and present only that vocabulary which is new in the section with
which you are working. ' ‘

abbreviation - ' ‘ . landlord

"advertisement/ad lease ,

allow o legal language

appliances . : move (to a new residence)
available ' / pets “
commencing . premises -

damages ' real estate agency
efficiency (apartment) - references

furnished / ~ " rent . _
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rental agencym % ©  term

required ‘to rent
security deposit - unfurnished

- sign a lease - o utilities _
studio dpartment wall-to-wall carpeting
tenant : A

Also point out the fact that “house” and “home” are used interchang(_aably by

some people and not by others. For example: an apartment house,” “own your
own hiome,” “home for the aged etc. '
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‘#7 MEDICAL SERVICES = = _
 UNIT I: CALLING FOR AN APPOINTMENT

- MOEDULE OBJECTIVES . B » ‘ —

Ypon successful completion of this unit, students will be able to:
‘L. Call a doctor’s or a dentist’s office to make an appointment.
2. Know what to do when they must talk with an answering service (exchange).

> KEY STRUCTURES'

polite requests with “would”

ordinal numbers

simple present tense . :

hours (telling time) . . : _ -

SUGGESTED VISUAL AIDS - * B
L. Call your local telephone office and ask to borrow a teletrainer. It consists of
two telephone units and an amplifier, and can be used to simulate telephone
calls. g . ' . T
If you cannot obtain a teletrainer, bring in toy telephones. . _ :
Make transparencies of module illustrations. Use them to “‘set the stage” for

-'dialogs and role plays. ) L ; : o o

4. Bring in a calendar for each student. Many places of business provide calen-

~ dars free’ of charge. If you cannot obtain them, a teacher-made model can be

~duplicated for the students. o A
5. ‘Make a transparency (or chart) of a calendar.

3

© o

FURTHER SUGGESTIONS - )

1. DIALOG: CALLING THE DOCTOR’S OFFICE o : -
. Use the teletrainer, toy telephone, or a seating arrangement where the two
people involved in the dialog are on opposite sides of a partition. Try to simu-
late the telephone conversation as closely as possible. o o
"~ 2. LISTENING COMPREHENSION SKILL . , ‘
~ Give a calendar (or teacher-made calendar) to each student before beginning -
this activity. Have the students fill in their appointment times on their indi.
vidual calendars. '

To check on the accuracy of students’ responses, project a transparency of a
calendar, and fill in the appointmerits as a class activity.'

- 3. DIALOG: ANSWERING SERVICE (AND ROLE PLAY)
~ Use the teletrainer, toy telephones or seating arrangement 'as suggested for
dialog #1. R } - ) o . -
4. ROLE PLAY" o , -
These 'situations may.be used as role play in.the classroom or as actual as-
signments for the students. Ask your students to obtain the necessary infor-
~ mation, and to report to the class when the assignment is completed.
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ADDITIONAL POINTS FOR DISCUSSION

For further information on emergencles refer to Module #9-Emergency Proce- -

dures, in this series.

You will also want to point out the fact that, although most appointments are
made by telephone, one can also make appointments in person. Show the stu-
dents an appointment card from a doctor’s office, and be sure that they under-
- stand all the information that appears on the card (e. g., how and when to cancel if
you are unable to keep your appointment).

Explain to the students that some doctors and dentists w1ll still charge you for a
visit, even if you fail to keep your appointment. Dentists, in particular, often ex-
_pect you to pay for their time evey if you did not keep the appomtment

The followmg vocabulary llst for this module is provided for the teachers use,
and should not be presented to the students for memorization: The new vocabu- ==
lary need not be presented at once. Rather, you may examine each section of the

module and present that vocabulary whlch is new in the section with wh1ch you

are. workmg

answering serv_ice l : ' temperature- (body) .
as soon as possible ‘ to call back ' 7
checkup ' S to be in (to be there, e.g., “The™
emergency - S doctor is in.”)
exchange (telephone) - _ to get in touch with
sore throat T " to make an appointment - ‘
N
; J
,. \/.'I‘ o



> #8. MEDICAL SERVICES
UNIT IL: IN THE OFFICE

MOD ULE OB]ECTIVES

- Upon successful completion of thls module students w.lll be able to;
Tell a doctor what their symptoms are. R RN
Make an appointment with a doctor. = ‘ ‘

- Read a bill from a doctor." : \
Read the label on a prescription.

~ Follow a doctor’s-instructions.
Explain what some specialists do. .
Talk to a'dentist about their teeth. v Ay

R e S

' SOME STRUCTURES AND EXPRESSIONS USED 1N THE MODULE

Present. perfect tefise: I have had chills. . .
“Wh” question: What?' Whose? How much? When? Whop How: often?

' Expressmns used by doctors: What seems to be the problemp e ’
Open wide. . . o ,
o A Let me take a look at. . . ' | o b
Let’s see. . . o (\
© , .

SUGCESTED VISUAL AIDS

SN

.. 7 1. Obtain brochures posters charts,»books and other mater1als relatlng to medi-

» . cal and dental caré from the; Amerlcan Medical Association, yOut family doc-

tor or clinic, medlcal 1nsurance companles drug firms, drug stores; and other

related sources. - N T ' '

2! Bring in.an - oral thermometer (Bé sure to explain the differenéé between
fahrenheit and. centlgrade ) :

3. Bring in doctors’ and dentlsts instruments 1f you can borrow them for exam-

ple, a stethoscope or a dentist’ s mirror. B Lo _’

4. Bring in a copy of the telephone book so that students! can see the doctors” e
listings*in the Yellow Pages. '
Bring in toy- telephones for simulated phone conversations. .
Bring in copies. of d0ctors and dentists’ bills. S
Bring in a bottle of prescnptlon medicine. ’ B
, ‘Use props such. as a table {or, desk), chairs, a nurse’s cap, and other items. for
. use in dialogs-and role: plays (You might want to use a child’s doctor’s bag as
a prop, when appropriate:) -
9. Short films and filmstrips which have been designed for use in elementary
schools mlght bé'useful for your students. (Be sure to preview them first, in
b order, to determme ‘whether the vocabulary level and SUbJeet ‘matter are suit-
AR able for your group ) _ S e . '

" s

© NP ;
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FURTHER SUCCESTIONS e

1. In this module explanations of some of tﬁe vocabulary have been provided in
the student copy. There is also a general glossary of othier terms following the
Teacher's Notes. All vocabularv should be taught in meanmgful contexts Med-
ical terms such as “fever,” “chills,” “headiche,” “hot,” " dlzzy, ” “pain,” . (and
others) can-easily be pantomimed by the. teacher or by an advahced student.
All new words should ejther bé acted out or illustrated through VlSualS

2. SITUATION SETTER AND BACKGROUND TO THE DIALOG -

a. These can be used either as oral or as silent reading selectlons

Coe ‘J, et

b. Show students a fahrenheit thermometer. Be sure that they understahd.','

how to use .it,:and that this is- the thermometer. that the doctor w1ll eXpect':
. _ them B use when iche asks them to. report the1r temperature. - -
. 3. DIALOG o '\ : ,
' .a."The dlalogs need not be memorized. If you w1sh the class can be d1v1ded '
.~ into smaller sections for- practice. '
~b. You should point out that there are, common alternatlves to some of the
dlalog lines. For example: “Let’s have a look at your throat” instead of, -
“Let me take a look. ...,” and, “What' are your symptoms?” or,, “What’s
~your problem?” ,instead of * Wh'\ﬁseems to be the problem?” The doctor
m1ght also say, Any chills?” 1nstead of, \\Have you had chllls'? '

4. MICROCONVERSATION

. The-microconversation provides additional prabtlce WIth the most important
~ words and structures of the dlalog It may be used in small groups to provide
individual practice. -, . T f 8
5. ROLE PLAY = }: - , .
Role play settings shouSd be as realistic as possible. Use phones for 51mulat1ng |
‘phone calls, and have a student volunteer on a'desk or tableito simulate the
_examining room. Other(é)rops as hsted in Suggested V1su211 Ai’ds should be
»

~used in the role play oo ﬁ;ﬂ;\
6. THE DOCTOR'S BILL: " IR o

. This section of the m%dule offers students an," pportumty to practlce
-~ mathematical computa¥ib¥yin English. Have the’students check the bill to
"see’ whether it“¥s ¢

“plus” and AR iﬁlS
ferent set of.umt bers (in the form of a bill) for them :to compute.
b. Explam theca")re’wated form of writing the date’ as it is used in the
nited, States»H/15/76 ‘means September (the ninth month of the year)

15t Jg76 Yod‘fstudents miay not be familiar with this system.

’7 "MAKING WN ?(PPOTNT\(IENT WITH THE DOCTOR

. THiis section is brief. For g(bre expanded dlalogs on, mlkmg appomtments see
'..r‘ - Unit I, Module #7. e S v ' '

~ - 8. SPECIAL DOCTORS
' ~ This section familiarizes students wi

¢ -

some of the name§ of doctors’ areas of -

ct, using English names for numerals. ‘Review
While computing. You might want to givg them a dif-



‘_ijsented clearly-‘before the students practlce he conver,s,mons Celant DL S
a.”Doctors. are usually listed in the Yel}o Pages of the phone book under

their’ specmltles Show the students these listings " 1n~your local ‘phone
. book:"™ . - ,\.

b There are many addltlonal areas of specmlty such as the dermatologlst and
the podlatrlst Discuss these according to the needs and mterests of your
students. ¥

A CHECKUP

r,~.>,

Some students might be uncomfortable about discussing or- showmg parts of

_ -their bodies, or about being touched by other students. ’l;he teacher -is ad-

wse}dl\to be aware of thls, and not to encourage reluctant students to act out
0

“RoN_up your sleeve,” “Open your mouth,” .and other commands that are

"given in this section. (Those students who are willing to do so can pantomlme
*the various procedures which have been illustrated.)

10.

GOING __DTHE DENTIST

Many ofigha. procedures are essentially the same as in Going To The Doctor
It will be necessary for the students to learn new terminology. K

ADDITIO NAL SUGGESTIONS

1

o2

, 1mmun1za,t10ns will be required by‘_law fot children.. Parents: or guardians

3.

Refer to these modules in this series.
EMERCENCY PROCEDURES . ’
MODULE #9 ~

When you dlSCllSS injection, advisé your students that certain injections called

‘must show proof of these 1mmumzatlons before their children may enter pub-
lic.school., ! :

‘Discuss the varlous procedures which people follow when trying to ﬁnd a pri-

- vate. physician. Some" people follow the recommendations of friends, and

fel 4.

5.

some’ people éall the county‘medlcal association or. hospital for the names of
doctors whom they can call. . . R ‘
"Advise students_that if after one or two visits to a doctor they feel ~uncomfort-"'
able with a partlcular doctor, they should feel free .to change doctofs. (They
“can also ° get a second opinion” from another doctor’ if they have any ques-
tanS ) . L : %

Your local elementary school may have the names of doctors or dentists who
come into the’school to discuss general health procedures and/or dental careé. -

You might want to invite one of these speakers to meet with your class.
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! ) \
The following vocabulary list for this module is provided for the teacher’s use,
~and should not be presented to the students for memorization. The new vocabu-

-lary need not be ‘presented“al} at'once. Rather, you may examine each section of

the module and present only that vocabulary which is new ,in the section with

which you are working.  ~
a mild case of - < label (noun) ° ®
accident - .+ . loss (of appetite) '
account - o " machine SR
all booked up B medical ' a»°
appointment medicine : E
bill " money order ‘ .
*  caution o Novacain ’ g
check (money) ~ office visit c
checkup + owe
cold (sickness) . ' o patient
drill (noun and verb) * permission :
* emergency - _ S pharmacist ' : C e
fever : . - pharmacy S
“fill a prescription = - © pictures (X-ray) \ W
get a prescription filled © prescription
health; healthy A % . preverit
in advance > special '
inhale ... ;- ' take your temperature
_injectiorf"."_? LYY waiting room ‘ .
instructions ; _ X-ray R S
., - GLOSSARY FOR CLINICSECTION,
«-~_~4§1‘,‘,clinic, clinical local, nearest : " service (clinical)
 community medical attention sponsored by
free of charge minimal charge : o

Y : . o




| #9' EMERGENCY PROCEDURES

MODULE OBJECTIVES

Upon successful complet,lon of this module, students will be able to elfectlvely
. 1. Report a fire. -
“ 2 .Report an. accident: . R
3 .Call-an’ ambulance ':“'L T — N T

# For tlle convenience of the teacher and students, this module has been divided
into two parts: Fire and Police Emergencies, and Health Emergencies. Each part
may be used as the basm for separate instructional periods.

GRAMMATICAL STRUCTURES P§ACTICED IN THE MODULES

“Wh” question: e.g., Where did the
Modal auxiliary: should '
Conditional ‘clause: If your: clothes catch fire; roll on the floor. :
(You will want to be familiar'tith the nature and use of these grammatlcal struc-
tures before attemptlng to help students use them.)* '

re startp

T

o

SUCCESTED VISUAL AIDS
1. As a general rule; use v1sual aids such as realia, pictures and demonstrations
to get meaning across. Explain as little as pogsible. Throughout the modules,

youwwill want to anticipate vocabulary that may be new for your students and
devise ways of illustrating the imeanings.

Make transparencies of the visuals contained in this unit.
Bring in toy telephones to give more realism to the dialogs.

4. Bring in a small fire: extlngulsher such as those obtainable in hardware
stores, and discuss aiid ‘demonstrate its operation.

5. Obtain informational pamphlets from your local fire department, police de-
partment, and ambulance service. (Suggest that students obtain stickers for
emergency telephone numbers to place on their telephones )

6. It would be helpful to discuss smoke alarms with your students.

L

FURTHER SUCCESTIONS '

1. SITUATION SETTER |
The situation setter may be used as a reading selection, if you wish.
2. DIALOG: (REPORTING A FIRE)

After the. dialog has been presented, 'you may d1v1de the class into groups so
‘they can take parts to practice.

* If you feel you need further information on such structures you may want to

* refer to Rapid Review of English Grammar by Jean Praninskas. (Englewood
.  Cliffs,-N.]J.: Prentice-Hall, Inc., 1975.).
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10.

S

MICROCONVERSATIONS: (REPORTING ‘A FIRE)
Microconversations give additional options for practicing the dialogs. They _

" may be pfa_étice,d in: groups, or if you wish, you may take the,part of Student

A. Expected answers may be cued with visuals. All vocabulary should be pre-

“sented before proceeding with the exercises. Students should be -encouraged

to practice these conversations among themselves. -

FIRE ALA.RM'BOXE.S: (FIRE EXTINGUISHERS)

“Point out to your students the fire alarm boxes and extinguishers in your

building. Help them read and understand the directions for use. You may

. also bring in one of the small fire extinguishers that are available commer-

cially. Students should be encouraged to know the location of the fire alarm _
box and the extinguisher nearest their home or apartment.

HEALTH EMERGENCIES

Define health emergency: an injury or illness serious ehough to require im-
mediate medical attention. Point out that one would not call an ambulance for
a minor accident or illness. If a person receives a serious injury, s’he can go

. directly to the emergency room of the hospital-in an ambulance or in a car or

taxi.

MICROCONVERSATIONS: (HEALTH EMERCEN(;IES)

The students should practice the questions and answers with all the alterna-
tives given. Alternative answers may be expanded acgording to the abilities of
the students. - ' : '

POINTS FOR DISCUSSION AND CONVERSA.TIVON' PRACTICE:
(HEALTH EMERCENCIES) S , '
Point out to the students that they should ask their doctor what hospital s/he.
is with. If they don’t have a doctor, they should know where the closest hos-
pital is. As the students practice the questions that an ambulance attendant
might ask, emphasize the importance” of practicing real information. If they
don’t know the answer that applies to them personally, urge them to find out.
(For example, blood type, allergy to penicillin, etc.)

DIALOG: (REPORTING AN ACCIDENT) -
You should point out the necessity of reporting an accident to the insurance

. company. Again, the dialog is in short sections for easier presentation by the

teacher, and comprehension by the students.

MICROCONVERSATION: (REPORTING AN ACCIDENT)

The students should practice the alternatives in the text, and you may want
to expand the alternatives provided.

"READING

To insure that your students have understood the reading selection you may
ask them comprehension questions on the content. At this point, you may
wish to introduce written material from your local fire and police departments
as the basis for further discussion. '
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11. DISCUSSION QUESTIONS {

The discussion questions provide practice with both conditional if clauses and
modal auxiliaries. However, you sho’Fll]d be careful not to change this section
into a prolonged grammar exercise. These questions providg'a‘ good opportu-

nity for discussion and- the language used should be natutal. The students

may not know all the answers fo the questions or the legal obligations
itnplied—such as reporting an.accident. Therefore, you should prepare these

questions carefully before going over them in class so you will be able to pro-
vide students with the necessary information. :

ADDITIONAL POINTS F_OR DISCUSSION

1. You may wish to discuss fire prevention hints.” You will find these in pam-
phlets available from your local fire department.
: 2. Point out that police terminology often differs from normal speech. For

example, they may say,
“What’s wrong?” '

“What is the nature of the problem? instead of

3. In many regions, “rescue squad” is another term used for ambulance.

The following vocabulary list for this module is provided for the teacher’s use,
and should not be presented to the students for memorization. The new vocabu-
lary need not be presented all at once. Rather, you may examine each section of

the module and present only that vocabulary which is new in the section with ,

“which you are working.

ambulance

ambulance service

attic

baking soda

basement

(to) break out (fire)

(to) catch fire

chemical (as type of fire)
- connect (as in a telephone call)
crawl

damaged

dryer

electrical (as type of fire)
emergency

find out

fire alarm box

fire extinguishers

furnace

grease

hardware store

hot water tank

injured

location

(to be) on fire

(to) put out a fire

(to) report a fire

serious (as in serious accident)
space heater

stretcher (emergency)
volunteers (noun—fireman)
wrecked
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#10 LEGAL QUESTIONS

MODULE OBJECTIVES

Upon successful completlon( of this module students will be able to:

- Explain what asales contract is.

Obtain help from the proper agencies regardlng dlﬂiculty w1th a sales con- 1
tract.

“Identify the most 1mportant people in a courtroom and’ explaln what they do.";
Explain some &lthe differences between a civil and a criminal trial. /
Participate inf#nall claimscourt proceedings. ‘
Obtain legal aid. : ‘

Follow the proper procedures to protect their rrghts if they are arrested ™

N Utk G

SUCCE‘TED VISUAL AIDS - Tt RN

1. Make transparencies of the 1llustratlons in this module, especlally the illustra-
tion of the courtroom (in the first section). -

2. Bring in illustrations of the various situations in this module such as an arrest,
a courtroom trial or a lawyer defendlng his/her client.

3.  Use props such as a sales contract, a gavel and books i'lnd a toy telephone for.
the role plays and dialogs.

. o
I

- 4. Suggest that students watch a TV show such as f‘@:aby Jones™ whrc}1
o)

involves varlous -procedures such as arrest, readmg
legal a551stance, co‘nfernng with an attorney, and courtroom procedures. - ~’;
Bring in pamphlets from Legal Aid which give students further information. -
There are many books in the children’s 'section of the public library which are
easy to understand and have good illustrations. Bring in books which will

" help your class to understand the various items in th1s module, such as the
courtroom.

o o

FURTHER SUCCESTIONS

1. In this module, most of the vocabulary is explained within the text. Prepare’
definitions of the key vocabulary, but first have the students try to deduce
the meaning of the words by having them read the various sections of this
module. The vocabulary is very technical and has been separated into ﬁve
groups. Each group corresponds with a section of the module.

. 2. A SALES CONTRACT

_a. The dialog is presented in short segments, but it may also be read as a

_ whole.

" b. Be sure that students understand the difference between a standard bind-
ing contract and a contract that is, signed within one’s home, (They have a
three-day “cooling-off period” with, contracts from door-to-door sales-
, people.) :

¢.! For role play, use props such as a sales contract (or a facsimile).
d. Check to see which agencies help consumers in your geographical area.’

45

e rights,’ obtamlng )



THE COURTROOM

a.

d

The material in this section is complex. It is recommended that the

~teacher and the class read one section of the dialog at a time, Insure

comprehension by asking the comprehension questions before proceeding
to the next section of the dialog. - :
For role play, use courtroom props as describe Suggested Visual Aids.
Project a transparency of the courtroom illutration. Have the students

proceedings, while looking at the illustrations. Use a pointer to locate
various labels: : ’ ' '

If a trial is being featured on TV news broadcasts, havé the stﬁdents follow

its progress. o ’ b

SMALL CLAIMS COURT

a.

b.
. PROTECTING YO'UR RIGHTS

a.

The reading may be done as an oral or as a silent exercise.  Insure
comprehension with a brief conversation before proceeding to the mi
croconversation. ' ‘ ' :
Have the students practice playing both roles in microconversations.

. = . . .
The topic of arrest may be a sensitive one with your students. For this

reason, this section of the module has been‘designed to be impersonal.

Discussions should refer to arrests which one sees on television news or
drama programs. Use phrases such as, “What if somebody is arrested. . .”
or, "Last night, on Barnaby Jones. . .” _
Since the right to remain silent is probably a new concept for your
students, be sure that they understand all of the implications of speaking
indiscriminately when arrested. Do several role plays with a more aggres-
sive student trying to intimidate the student who is playing the role of the
one who has been arrested. Perhaps using fictitious names might make
this somewhat difficult topic easier to present.

LEGAL AID

a. Financial requirements for legal aid are determined by the Federal Pov-

erty Index. Be prepared to explain this index to you - students. There is a
maximum amount of money which can be earned in”order to qualify for
legal aid. Be sure that the students understand that this amount varies
according to the number of people in one’s family. .~ »

If the students are interested in more information on legal aid, you may.
want to call your local Legal Aid office for printed material. It may be
possible for a legal aid representative to visit your school.

In this section, insure comprehension of vocabulary words before reading -

the dialog, since some of the words are not ‘self-explanatory (as in other
sections). : '

It is recommended (although not necessary) that the teacher and the class
study the material in this module in the order in which it is presented.
Information in the first sections will help the students to understand the
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-identify the..various sections of the courtroom and the participants in the



sectmns that follow. For _example, read the_sectlon on the_cour,troom ‘before...
proceedmg to Legal Aid. : :

ACTIVITIES FOR ADVANCED STUDENTS “

1. Some of your more advanced students might want to do further research on
some of the information which is introduced in this module. They should be
encouraged to do so and to report their findings to the class.

2.. If you live near a court, some of the students might-wish to observe an actual -
trial. Find out when the courts are open to the public.

3.-If any of your students think that théy might be interested in pursuing a
career in law or in law enforcement, help. them to obtain information on
preparing for these careers A guest speaker who is accustomed to addressing
school groups could VlSlt your class and answer some of the students’ ques-
tions.

4. It should be pomted out that Amerlcan law . is based on the concept that an

L 1nd1v1dual is-“innocent untll proven gullty In ‘many countries the concept is
the opp051te Therefore this may be a new, cOncept for your students.

The followmg vocabulary list for this module’is prov1ded for the teacher’s use,
and should not be presented to the students for memorization. The new vocabu-
lary need not be presented all at once. Rather, you may examine each section of

the module and present only thz}mcabulary which is new in the section: W1th
whnch you are workmg

i . ;
Sales Contract S . \ '
‘consumer ' i ‘punished
contract - . 4 iruns (to conduct)
couch T ‘-"»l trial, on trial .
damaged R truth i
deliver -
- expensive Small Clalms Court

standard contract - cleaner (dry)

' -‘damaged ' : ‘
The Courtroom . , anOIVCd ‘
accepted 3 - \ rProtectmg Your nghts
assumed R ,.7"‘- aarrested
attacked ”,ﬂ;,; S interpréter
case (court, argue a case) SRR protect /
fair SV ,, ‘;v . répeat .
guilty R b 'urlghts
innocent T '
law . S Legal Ald
lose (a case) R S accused :
open to the public e _7'=a1d (a551stance)

* promise Loy et coumy (geographlcal)

prove - ' S ‘l‘llre, L



#11 THE DEPARTMENT STORE

'~ MODULE OBJECTIVES

Upon successful completion of this module the students w1ll be able to:

1. Carry on the appropriate verbaT mteractlon w1th a salesclerk in a department
store. c '
2. Read and understand a store directory. : -
3. Return an item they have purchased ' ' o

 SOME STRUCTURES USED IN THE DIALOG

“Wh” questlon Where is/are the _ : ? ‘ ¥

. What's your size? ' -

N What's the matter with it?
Polite request: May I help youp '

: . o :
' SUGGESTED VISUAL AIDS

1. Make transparencies of the dlrectory and explain the dlfferent departments to
your students -before they study this module.
2. Bring in advertisements from the stores in your area.
3. Find pictures of the difficult words to explain items in the store directory
(hardware, appliances, domestlcs) and other vocabulary (cash register, credit

Y slip).

fFURTHER SUGGESTIONS ; e

1. Asa warm-up or preview for this module you could brleﬂy dlSCUSS the de-
‘ partment stores in your area.

5 TORE DIRECTORY

¢ Be sure to explam the vocabulary in the directory. It has not been l(lsted in
| ﬂle glossary, but the meaning should be made clear. You cap do this by
/igiving examples of items purchased in each department.

m55 When you are fairly certain that the students understand the terms in the

A gy’ store directory, you can initiate activites to test their’ comprehensmn You
wav3 " may, for example, ask them:
In which department can you buy a necklace?
washer/dryer?
hammer?
pocketbook?
3. DIALOG

the level of §he students. They need not be memorized, but 1nstead can serve

The dialogs ﬁaybe practiced ds a whole or divided into sections according to
as a model for later role play act1v1ty
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4.

ADDITIONAL SUGGESTIONS
1L

MICROCONVERSATIONS , ' _

The microconversation provides additiori_al practice with structures presented .
in the dialog: Students may like to practice this in pairs after they have prac-

ticed the dialog as a group.

- 3. You should model the microconversation with a few students before the

students practice on. their own. - o '

'b. Since the numbering for clothing and shoe sizes differs in the U.S. and

~other countries, try to obtain siZe conversion charts. You may also want to
point out that the actual size of many items marked “small,” “medium,” or
“large” varies greatly with different manufacturers, so it’s always a good
idea to try on articles of clothing. '

RETURNING THINGS -

a. This dialog may be practicedujn parts or as a whole, like the previous ones.

- Have the students practice as a group first, then in pairs. » :

b. You should point out that different stores have different return or refund
policies. There may also be different procedures according to whether the
customer paid cash or charged the item. Have the students tell about their
‘experiences in returning items. Some stores . may have a time limit on re-
turning items, This may sometimes be extended around Christmas time.
Be sure to explain these different refund policies and time limits to your
students. It is also important to remind students Yo keep receipts until
they are sure the item need not be returned. '

ROLE PLAY | :
After the students have practiced the- dialogs and microconversations in this

module, they should be ready to imprewis€ta Tole play activity. To make

this as realistic as possible, you could designate different parts of your

classroom asqvarious departments, using props.in each “department.” Choose

a salesclerk for each department and let the: ‘students “go shopping.” You'
should move around the room freely, helping students as needed.

The students may also want to discuss the differences between being “waited

on” By a‘clerk and shopping “self-service.” Many large stores are virtually
self-service except in certain departments where clerks need to demonstrate

. or explain large appliances. Ask-the students if they prefer being waited on or

helping themselves. : .
The students may like to discuss differences between shopping in large de-
partment stores and shopping in a boutique or small specialty shops.

You may want to bring in department store advertisements from the local
newspaper to discuss sales, and differences in price, etc. '

'FIELD TRIP

If time allows, you may want to take your students on a field trip to a nearby
department store. Here they can see for themselves which items are sold in
the various departments. : )
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6. CONSUMER EDUCATION ' S e

-

Discuss with your students the advantages of shopplng to compare prices,

especmlly on large expensive items. You may also want to send for, and dis-

cuss, some pamphlets of interest to the consumer available from the U.S..

N Government Prmtmg Office. Many are free or available for less than $1.00.
" Sample titles are: Buymg SEP“H Appliances,” “Purchasing Hi-Fi Systems, TV

. .and Tape Recoiders,” Everyday Hand Tools,” Where You Shop is as Impor- -

tant as What You Buy,” The address is:

Consuther Informatlon Center
Pueblo, Colorado 81009

The followmg vocabulary list for this module is provided for the ‘teacher’s use,
and should not be presented to the students for memorization. The hew vocabu-
lary need not be presented all at once. Rather, you may examine each section of
the module and present only that vocabulary which is new in the section with

whlch you are workmg : . A
-accessories S R dressing rooms
apparel ' , , final sale
appliances ‘ . housewares
“cash -~ ‘ , jewelry
cash refund R receipt
cash register : . refund :
charge . T ‘ return (clothing to a store)
department : ‘ store credit slip ——
directory . _to your right (direction)
discount departmeht store try on
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| #12 SHOPPING AT THE SUPERMARKET
MODULE OBJECTIVES‘ g

Upon successful compleﬁon of this module, students W1ll be able to:-
1. ‘Engage in conversatlon appropriate for obtalnlng services ata supermarket
2. Read and’ understand supermarket ads in a newspaper.

"GRAMMATICAL STRUCTURES USED IN THE DIALOG -

Request forms- would and can; present tense.

AR S

SUGGESTED VISUAL AIDS .

1. The teacher may wish to bring .in. addltlonal examples of local supermarket
" ads for use in additional d1scuss10h practlce They could be used to show how . .
the prices vary from store to store. ¢
2. Make" a transparency of the page of ads contained in the module Ma.ke a
transparency of ‘the picture of the interior of the supefmarket.” This can bé~ "
.used in conjunction with the Situation Setter and the Mini-Dialog exercises.
\ :

FURTHER SUGGESTIONS .

1. DIALOG

After the dialog has been. presented and discussed, the teacher may ‘wish to
have the students practice the role play hsted for the delicatessen and ba.kery
departments. _
W This may be done by d1v1d1ng the class into groups of two or three: This
exercise may also be expanded by the add1t10n of more products.
2. MINI-DIALOG
L The mini-dialog may be repeated using the substitutions listed. The aisle
number has not been given for the substitutions and may be left up to the
imagination of the students, or if the teacher feels it is necessary, filled in by
) the teacher: The mini-dialog may be practiced in pairs, as role play, or may/
also be used as a directed dialog.
3. READING AND CONVERSATION PRACTICE

The questions following the reading selection refer to the ads in th1s module
Make sure the students understand that they must look at the ads to answer
the questions. : :

4. 'ROLE PLAY

The role play may be expanded to cover other items Whlch they might need o
to ask about in the supermarket.

K

ADDITIONAL POINTS OF DISCUSSION IE’JR ADVANCED STUDENTS .

1. Why. Americans use so much frozen food instead of fresh food.

2. Why Americans shop only once a week.

3. Why American shop in supermarkets rather than gomg to, many small stores
- -which specialize in specific things.

i3,
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4. The items Americans do buy sometimes in é[ﬁé‘ciénl_i_ty shops: thé.meat marké’t';';'.‘,

5.

.8,

8.

@be fish market, the bakery. -‘ e

Why" Americans prefer convenience foods over items that ‘take longer to pre- .

pare. ;. -

identification, such as a driver’s license or the supermarket courtesy card.

ot

_Paying for the groceries: you may pay by check, but if you do, you neéd e

Coupons may be found in newspapers, magazines or on products. These are -

manufacturer’s coupons and_may be redeemed at any store that sells the

product. . _ |
Some supermarkets sell other products—they may include a pharmacy that
will fill prescriptions; they may sell clothing and sundries..-.:

’

9. The meaning ofUSDA(US Y‘Department of Agricu'l?uré')' "}fpho_ice beef” and -

“grade A chicken;”. - ;-

10. Other poin't'sv‘”that ‘may ‘be 'cd%'(é'réd--a_ré, _‘ex_pfess line check-out, Linit"mp_ri.ci'ng_,_

The followihg Qbéabularﬁ\l{sﬁjgr this module is provided for the tea_cher’s..'u's_'e,‘_i K
and should<not be presented to the students for' memorization. The new vocabu-

“lary need not be presented all at once. Rather, you may examine each section of

the module and present only that vocabulary which is new in the section with
which you are working. . ‘ :

ads deli (delicatessen) = R

aisle” . - departments (sections) -
- bakery drug section el

canned goods - frozen foods T

clerk R . on special

cold cuts ' RS # - salami

coupons ' e - special (noun)

dairy ' ‘ ; ‘ wrapped

. - A
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L MODULE OBJECI‘IVES

‘—:"-..SUGGESTED VISUAL AIDS | .' R

»

“ LR G o .
R . Ow',

B #13 THE POST OFFICE

Upon successful completnon ,of thls module students wnll be able to:

S Salalls

: SOME STRUCTURES AND IDIOMS USED IN THE DIALOG

‘ Request form: I'd like : e
o Wh questlon phrase H6w much does it cost?.

3.

*""'b. The teacher should point out that- there are common alternatives to some

s cat : . ! .
. EUN Do - .o
;o - e oo N <y
) '“ . .
. ~ .

‘Claim objects lost through the malL
.'Send a money order. :
"Fill out an ien- -address report every year R
_ Report a change ofaddress. ~ . e i

Buy stamps and other postal items.
Send a package.

..~ What.are these forms for? _ . IR
'+ When did you-rnail it?- Lot -
Do ;Where dld you mall lt from? . '

.'{

-.'Make transparencles of the various’ forms contained i m thls module. Help stu-
- ‘dents.practice: filling them out... v o
Bring in 1llustratlons of post olﬁces and the vanous service wmdows

Bring in stamps (a book of stamps, Special Delrvery, Air’ Marl . ), a pre-
stamped enVelope, an aerogram and other related 1tems N

' FURTHER SUGGESTIIO/IS S A P
1. In this module, explanations of some of the vocabulary have been prov1ded in .

e student copy. However, the teacher should teach the new vocabulary in-
- meaningful contexts. Meanings of new vocabulary items should be: 1llustrated

and demonstrated o e

Y

' VOCABULARY | : R

Make sure that the students understand the dlﬂ'erences between first class,

second class, third class and fourth class. Differences in termswgelating to the -

way-a-letter is mailed (registered) and-a package (insured) should also be illus-

trated. You' mray wish to 1llustrate the dllTerences between Speclal Delivery, -

Air Mail and Surface Mall

o " DIAIm s . i ) . . '_ o .'vli" N .~_". . ;
~ a. You can divide the dialog mto sect.lons ‘SO that if’ you wnsh smaller sec-
tions may be pr§tlced individually accordmg to the needs of the students.. .

- The dialog may #so be presented as a whole. It need not be memorized.
of the dlalog lmes
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4. MICROCONVERSATION | L
The microconversation provides additional practice with'the” most_important

. B . _.‘..~v,-,
" IORGES

- - structures of the dialog.” It may be used in small gro@}ﬁs-,‘to provide individ-
ualized practice. | e R Lo
5. DIALOGS - | '

-a, Make sure, the _studenfs"-f“'u_;‘}g‘i’erstangl that only the rates _for‘.Canadé ;:lr}d
-+ Mexico are the same ds for the Wnited States (15¢ first class). It is 31¢ per

. sounce for any othef"“‘féréign country. - S
b, ellostudgnts that they should not send anything ‘in an §ejogram. For
"¢ .example, pictures should be sent in a regular letter.. - ' ﬂY oo
6. ADDITIONAL SUGGESTIONS =~ _ ' LY

a: The teacher should also djscuss other aspects of mailing fetters and "
.. packages=—the fact that you ‘wrap breakable items very carefully and .
. shiould not forget to write: “Breakable, "or “Special Handling, "and that you.
ot should always put down your address so that, it can .bef,‘retgr.ned to you if » .~
- the address cannot be reached. R o .
b. Remind students that ZIP codes are very 'important in’ gétting letters to
people faster. The sender’s ZIP code numbér should also be included in
the return address.” " e -
c. Tell students about working hours of post offices which are open 5% days a
week. ‘ .. e -
d. SKILLS TS UPU . ,
Help students practice filling out the different forms in this module. ...

2,

The,‘;fé}.lbw-in’g vocabulary list for this module is provided for the teacl‘ie‘x’r’vs"!{i'se,
and s’hé_,zﬂd not be presented to the students Yor memorization. The new vocabu.

. lary need not be presented all at once..Rather, you may-examine each section of
the module and present ‘@nly.that vocabylary which is fiew"in the section with
which you are working. .., P

»

oversdas

‘aerogram .
-alien-address report ounce K
~ book of stamp$>* o parcel post " ' L
“cash: S it rate .
change of address  receipt . 'n,
“check (money)’ - refund . '
claim'form - B} resident alien .
deliver - e » return, address '
fill out (a form) C sender i
first class o '- sort S
form ‘ special delivery ; i}
fourth class (book rate) .- .. surface mail '
immigration rules ' . that'll be (it will cost)
include ' ’ * third class
insurance : to be worth
insure (verb) - . ‘trace o
lost and found ' valuable ’ 3N
money order : ZIP code .- g
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#14 THE RESTAURANT - -

MOD ULE OB]EC'I‘ IVES

% Upon successful completion of this module students w1ll be able toy
. “ s 1.« Read and understand a typical menu.

" 9. Order a meal and carry on other approprlate verbal mteractlon w1th a wait-"¥
ress or waiter. Co :

3. T1p approprlately .

Tt
Fa

3
-

SOME STRUCTURES ANI? ID"[@MS USED IN THE DIALOGS

Request form Would mu\lﬁ(e"’/COuld I havep T
“Wh” questlon phrase What kind of? .
- _ How do you take/like your coffee?
o ' f;'; "How do you want. your steak done?

SUCGESTED VISUAL AIDS v

1. Make transparenc1es of-the menu and drawings. contamed in these units.
“ii 2. Bring in illustrations and menus from local restaurants.
+ 3. Bring.in illustrations of the more difficult food itéms, such as ‘clams on the
N half shell.. Pictures-of foods may be obtained free of charge from the Ameri-
- can Dairy Association; 6300 North River Road, Rosemont, Illinois 60018.
: 4. Bring in props to be used in acting out the microconversations to make them
“more reahstlc Some props could be an apron, a-pad-and penc1l ‘and a menu.

J. roe

!

FURTHER SUGGESTIONS e o
1. In this module, explanatlons of the vocabulary have: been provided in_the
"student copy. However, the teacher should still teach the new vocabulary in
meaningful contexts. Especidlly for the less-fluent students, meanings of new
vocabulary items should be 1llustrated demonstrated, and acted out, rather
" than explamed o o M

2. MENU

a.. Make sure that students understand the dlfference between “a la carte”
and a complete dinner. ‘Differences in terms relating to the way the food is -
.cooked should also be illustrated in greater detail; the differences between
broiled, baked (fish, chicken), and roasted (beef, chicken). ‘
 b. Note that some restaurants display the menu outside so that you can see
~ the prices. If they do not, you can go in and ask to see the menu before
" you sit down, so that you will not be embarrassed later on if you do not
have enough money. -
‘c. Explain that menus differ greatly from one restaurant to another,. The
" menu in this module is only intended to be an emample of what a menu
might include. Be sure to bring in menus from local restaurants for discus-
sion.

P L[
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= - ' . ' . .
* 3. DIALOG = . - )

*  a The dialog may be divided into sections so that, if you wish, small sections
o 7t may be practiced individually according to the needs of the students.. The
. ~ dialof may, be presented as'a whole. It need not be memorized. '
. The teacher”should point out that there are common. alternatives to some
.of the Qialog lines. For example, students may hear, “Would you care for’
"¢ adrink? e “Can 1 get ‘you something from the bar?” instead of, “Would
you Iffe a cocktail before dinner?” Some of these alternatives are pre-

L) 7 sented Inb'modulew' :
-4 MICROCQNVERSATIO%I: :

. - The microconversation provides additional practice with the mosf important
structures of tht,,dialog. It may be used in small groups to provide individ- - .
, ualized practice. The settings should be made as realistic as possible by mov- '
' ing the desks to make a table: by providing an apron for the waitress, a pad
" and pencil for jotting down the order, and so forth. The teacher may take the
‘part of theswaitress or have an advanced student play the_part. You should
make sure to demonstrate to the students the appropriate gestures for signal-
ing the waiter br waitress. Gestures such as tapping a spoon on the table are
appropriate in some countries, but inappropriate in the United States. The
students should refer to the menu in the module to make their choice of en-
tree, "dessert, and so forth. These conversations may be expanded as you
wish. . They may also-be used with other menus that have been brought in.

5. DIALOG AND READING

. a.. The teacher shonld illustrate ways of paying the bill—at the cash register;
' giving it to the waiter, or in some cases by use of a credit card. ‘

b. Make sure the students understand tipping. At the present timie the
standard tip is*about 15 percent. They should be told that it is customary
to round off the amount—$2.00 instead of $1.95, and that the tip is based
on the total amount of the bill before tax is added. They should also be
told that one does not tip in,places where you get the ‘food yourself,vsuch
as cafeterias and fast-food plgees. ) ; ' _

- If payment is by credit card, the waitress brings the charge slip back to
~ the table and the customer can write in the amount of the tip on the slip.

c. The sample bill contains a 7 percent sales tax. It should be explained that
the tax varies according to county and city. - '

a8

6. FAST-FOOD AND CAFETERIAS N !

‘Make transparencies of the illustrations of McDonald’s and the caféteria. ThlS
will help stimulate conversation about these kinds of eating places. '

.

.
ey

ADDITIONAL SUGGESTIONS | gt

1. The teacher should distuss “o'ther. aspects of going to a res'taurant—the"-fa(f;t—'v,.:f-’i.;“" v
- that you can find restaurants- in" the Yellow Pages; that some regtaurants
‘ req\lgire reservations (explain how to make a reservation); that in some
. . .
N 58
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_rest‘ulmnts thev have to wait for the hostess to seat you and that some
restaurants have a coat check, (and you are expected to tip the coat- check
_person). |,

2. Alcoholic® beverages have not been dlscussed You may discuss various kinds

_ of drinks,"if appropriate.

3: The hours that local restaurants serve meals, and the fact that some- restaur-
ants accept credit cards while others do not, might also be discussed. .

4. Note the two. different uses of leave in the reading on paying the check. The

. contexts will help vou illustrate gle two ‘meanings. .

ACTIVITIES FOR ADVANCED STUDENTS o .

1. If appllcable to your area, explain what a delicatessen is. Point out that you
can buy sandwiches made to order, and you can purchase food items to take
home. -

2. 'Fast-food restaurants have take-out service if you are in a hurry or if you want
to eat the food somewhere else. Discuss such restaurants.

3. For special occasions, such as weddings or big parties, you can reserve a*ban-
quet room in a restaurant, or some restaurants will cater at a locatlon of your
choice. DlSCUSS how your students might take advantage of such services.

+ The followmg vocabulary list for this module is provided for the teacher’s use,

: and ‘should not be presented to the students for memorization. The new vocabu-

lary need not be presented all at once. Rather, you may examine each section of

the module and present only that vocabulary which is new in the section with
which you are workmg

alacarte - - ‘ hostess

.alcoholic (beverage). . index finger

appetizer - : inexpensive

baked , _ medium

beverage: . menu _ .
-black (coffee) : order (take ‘an order, give an order)
boiled: rare (meat)

broiled . roasted

cafeteria . salad

check/bill : o salad dressing

cocktail ) ' self-service

cream (in coflee) serve

dessert - signal (verb)

_entree : silverware (eating utensils)
expensive : tax

fast food - T tip (to leave a tip)

foreign foods o waiter/waitress

fried : well-done (meat)

go-out to eat
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#15 BANKING: CHECKING ACCOUNTS
OBJECTIVES

Upon successful completlon of thls module, students will demonstrate the abil-
ity to:
1. Carry on appropriate verbal interaction with American bank employees to en-
able the student to open a checking account.
2. Write out a check, fill out a deposit slip, read a bank statement and keep an
. accurate record of a checking account.

SUGGESTED VISUAL AIDS

1. Transparencies of the visual and instructional materials contained in this unit.

2.° Since the format of bank statements and account records may vary dependmg

" on the bank, you may wish to: brmg in addltlonal samples of these items for
illustration and class dlscusswn

"OTHER SUGGESTIONS
1. VOCABULARY"

*
The procedure for making a dep081t to a checking account is not explamed in
tHe module. The teacher should explain this procedure when the term “de-
posit slip” is introduced.

2. DIALOG

Before the dialog is introduced, have the students look at the picture of the
interior of the bank. Point out to them the part of the bank in which the
‘dialog would be likely to occur. It may also be necessary to explain what
gansactions occur in the other parts of the bank. When the dialog is intro-
uced, make sure the students look at the pictures that 1llustrate the dialog.

-~ 3. ROLE PLAY

The role play gives the students the opportunity to practice the dlalog Pro-
vide props, such as a desk, a chair, and a checkbook to make’the setting as
realistic as possible.

4. READING PRACTICE

The teacher should be sure to carefully review the parts of the, bank state-
ment before the questions are asked so that the students will clearly under- ‘g
stand what the different parts mean. . | &

R4
3

5. SKILLS . | | - vt }

¥

» [N

The teacher should demonstrate (either on a transparencygor on the
blackboard) the exact procedure for filling out a check before &Jdents are
asked to do the skills sheet. The teacher should ¢heck each student’s sheet
carefully to make sure it was done correctly. An addltlonal skllls page is pro-"
vidéd if the teacher finds-it necessary. ‘ N

29 -
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ADDITIONAL POINTS OF DISCUSSION FOR ADVANCED STUDENTS

1. Discuss special problems of using checks: overdrawn checks, identification
needed to cash a check at a store, (driver’s license and sometimes one other
form of identification, or at the supermarket, a courtesy card that may be -ob-
tained through the supermarket office). Also, point.-out the fact that you may
‘only cash a check at a bank where you have an account, or at the bank where

’ .. the check was drawn. ‘ e
2. The difference between a 'savings bank and a commerc1al bank.
3. The other services that are available from banks: loans mortgages savings ac-
counts, safe deposit boxes, travelers check. '
4. Students may wish to compare ads from local banks to’ ‘see how interest rates
" may vary and services differ.
Discuss “Free Checking Accounts.” Are they really freep
You might want to discuss the ‘different ways of writing numbers: $125.00,
. one hundred and twenty-five, ete. '

o

“ The following vocabulary list for this module is provided for the teacher’s use,

- and should not be presented to the students for memorization. The new vocabu-
lary need not be presented all at once. Rather, you may examine each section of
the module and present only that:vocabulary which is new in the section with
which you are working.

account record B . deposit
balance ~ deposit slip
balance forward "~ minimum balance
bank statement ' service charge
caneelled check = o to balance one’s account
cash (noun) (verb) : “to cash a chegk
check ‘ , to charge to/one’s account
checkbook . : "~ to deposit
checking accounts ' to open an account
62
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MODULE OBJECTIVES

. #16 CELEBRATIONS
UNIT I
HOLIDAYS

' ~Upon successful completion of this module, the students will be able to:

e

S
. ‘I, T

2. Explam why Americans- celebrate these hohdays

® ™o p-.o@z“.m

Explain what people do on these occasions:

Halloween A o ‘ :
Thanksgwmg , e A —
Christmas, D TR

‘New Year' s Eve
Memorial Day

Fourth of July ;™ -
Labor Day - = i

1

For the convenience of the teacher, this’ module is d1v1ded into two units.

The first deals with national holidays and celebrations. The second unit deals

with personal celebration days, such as birthdays and weddings. It is further

suggested that the unit on national holidays be treated as a set of mini--

modules, to be taught as each holiday topic. becomes t1mely The suggested

division is as follows:

a. Halloween

b. Thanksgiving

c. Christmas and New Year's Eve

d. Patriotic Holidays—Memorial Day
~ Fourth of July

Labor Day . . .
In many cultures, the word “holiday” is used to mean vacatlon ’ Make sure

SR

~your students understand the American use of the word hollday to refer to
a specnﬁc day of celebratlon i
. KEY STRUCTURES | E

frequency words: usually, sometimes
. modals: you have to, you should
reflexives: himself, herself

SUGGESTED VISUAL AIDS (UNIT I) .

1.
2.

Make transparenc1es of the illustrations contamed in this unit.
There are many posters and other visual aids readily attainable during the
various hdliday seasons. For@example: pumpkins, witches, and skeletons for .

‘Halloween, turkeys for Thanksgiving, Santa Claus and Christmas trees at

- Christmas time, etc. Display them in your classroom and discuss their mean-

ings with your students
63 ' i
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"-3. Obtain greeting cards for each’season and show them to your students.
- 4. Bring in items that relate to each of the- hohdays and celebrations. For exam-
‘ple: holly, mlstiftoe nonsemakers a. pllmpkm mgredlents for a pumpkin pie,

etc.
FERY L

"FURTHER SUGGESTIONS

L MINI-MODULE 1: HALLOWEEN BN '
a. DIALOG: The dialog can be used for conversatlon practlce It need not be
-~ memorized.
b. MICROCONVERSATION The mlcroconversatlon provndes many alterna-
tive answers. You may wish to add. some more. ' :
c. READING: This readmg tells. how'ta’ make a Jack-o lantem The teacher
is advised t6 make one .irl class to, illustrate the process. - :
d. ROLE PLAY: The suggested role play is a Halloween party. Your students
may wisk to make masks or costumes. You can also introduce dther Hallo-
ween customs whlch are not' mentxoned m the module, such‘s bobblng
... for apples." ' :
'f;f}'el'A'ADDITIONAL SUCCESTION It niay. be a good .idea to dxscuss with
v our students the necessity of checkmg ‘carefully the \eandy that " children
get for Halldween to make ‘sure that nothing harmfuflllas been - added
'Some parents only permit their children to eat store -pack: ged candy ,
. MINI-DIALOC 2: THANKSGIVING - P :
' a  .DIALOG: The dnalog ‘provides conversation practice. Be sure. to mtroduce-
' vocabulary in a meanmgful context before the studens” begln the ‘dialog. ~
Ab READING: This.reading gives a recipe for pumpkin pjg.. Ilustrate’ the
Vocabulary by bnngmg in the ingredients mentioned. ' the facrlltles in :
.* yotr school permit; you. may w15h to make a pie in your class. ‘It is also art L
. .. good opportunity to teach the measurements used in recipes. .. Y
. ¢.*ROLE PLAY: You: may wish to have a Thanksgiving party. You: may ba](e

- a pie in. class, or’ bring in (or have. your students bring in) pumpkm ple It e

Do ciated with Thanksgiving. .
» 3. MINI-MODULE 3: CHRISTMAS AND NEW YEAR’S

" is suggested that you teach your students some of the songs that are-asso-. ;. e

a. MICROCONVEBSATION (CHRISTMAS PARTY): This mlcroconversatlon .;;'f

- gives some - of the alternatives for things you may be asked to brlng to a., o

party. You may wish to add to the list.

rations that are used at Christmas that are not mentioned here, .such"as
mistletoe and holly “You may wish to introduce other items to your stu‘g
~dents: © 5 _
-C. DIALOC (SANTA CLAUS) If your students are advanced you' ‘may w1§h W

b. MICROCONVERSATION (DECORATIONS): There are also gthér. deco- L

" to introduce them to the poem, “T'was the Night Before Chnstmas Flnd" t

‘out what ‘Santa Claus is called in their countries. You may want to dlscuss
_ other mtematnonal traditions.

64 -
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d. ROLE PLAY: It is suggested that you have a Christmas party with your
students.” You can ‘decorate a small Christmas tree in the classroom, and
teach the class some carols_ (such as “Jingle Bells” and “The Twelve Days’
of Christmas”).

e. ADDITIONAL SUGGESTION: While there is a ttaditional way in whlch -
Americans celebrate Christmas, many Americans also keep some of the .
traditions of their specific ethnic groups. You may wish to discuss this with .
your students.

f. DIALOG (NEW YEAR'S EVE): The dialog mentions “Auld Lang Syne f
your students are advanced enough you might wish to teach them the :
song.

'g. Be sure to pomt out that Chrlstmas is. baslcally a rellglous holiday, and not

» Xe\rjone celebrates it. You may: w1sh todiscuss Hanukkah w1th your stu-
“deqts.

4. MINI-BIALOG 4: MEMORIAL DAY, FOURTH OF JULY AND LABGR
DAY
a. DIALOG (MEMORIAL DAY): Point o?ﬁ" the fact that although the dead
_are remembered on this day, it is mainly a day of fun. It is also a good
. :_ _'-1dea to.point qut that the summer season begins on Memorial Day
b DIALOG. (FOURTH OF ]ULY) Polnt out to your students. that ‘it is il- _
* legal to buy fireworks in New" York State bécause of the danger but there *
‘are public displays of fireworks that are- very beautiful.
c. DIALOG (LABOR DAY): Many countries celebrate Labor Day on.May 1
“(International Worker’s Day). It may be a new idea to your students to
celebrate Labor Day in September. :
d. ADDITIONAL SUGGESTIONS: Memorial Day begins the summer sea-
~ son and Labor Day ends it. Between these two holidays some things are
done dlfferently—for example, we dress more casually and we may take
summer vacations. You may WlSh to discuss this w1th your students

The followmg vocabulary list for this module is provided for the teachers use,
" and should not be presented to the students for memorization. The new vocabu-
lary need not be presented all at once. Rather, you may examine each section of
the module and present only that vocabulary which ‘is new in the section with

~ which you are working,

GENERAL (USED THROUGHOUT
THE MODULE)

‘celebrate R L religious

celebration ' S " remember

gift special

,holiday take a trip

invitation _ : tradition ' /“’\

patriotic _.traditional ’ _ : [Ty
65 *
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HALLOWEEN
‘ P
candle i - N spmt (of dead people)
costume - | ' _ strange ST el
<. ghost . " supposed to' . e
Py JacL -o-lantern - .-,;';.»"' ) ' triangles AR
o ~ knock (verb, noun) 7=~ trick-of-treat (to - '
. mask.- - - " go trick-or-treating)
pump’kln - : witch |
'scoop out - T
THANKSGIVING o CHRISTMAS .
: beat (verb) * SRR Chrxstmas tree)
o canned pumpkin o
‘éinnamon chxmney N
harvest “dish (for a buffet)
ingredients .ﬁreplace e
. nutmeg » S eicles (Chnstmas tree)
sweetened condensed milk -~ - ; " religious .- :
2. shopping
d 1 S stockings ¢ “
} YU B tinsel ey
vtree (real vs. art1ﬁc1al)
! : f..wreath
MEMORIAL DAY ,_5 ) FOURTH OF JULY
v decorate - R - dangerous. -
grave (noun) o ' - ‘Declaration of Independence
parade firecracker
picnic o o '~ parade
soldier ' : picnic
speech : o speech
LABOR DAY NEW YEAR'S EVE ~ {
honor (verb) ' ‘Auld Lang Syne
vacation = - o - midnight
: ' noisemaker
noisy : P <
[
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- | ~ #17, CELEBRATIONS .
v S UNIT II
PERSONAL CELEBRATIONS

MODULE OBJECTIVES

Ly
Upon successful’ completion of this module the students will be able to. explam '
what to do on personal occasions such as: _ - o
1. The birth of a baby. ' S T
_2. A birghday. o
3. A'wedding.
. 4. An anniversary :
5. A fungral. - | ;_' | e i
SUGGES’I‘ED VISUAL AIDS O S
1 Make transparenmes of the 1llustratlons contamed in this unit. .
: 2 ‘Bring in pictures to illustrate a wedding, bridal gowns, bridesmaids gowns,
.+ + wedding cakes, wedding receptlons and other activities that are part of a_
wedding,

3. Bring in cards and 1nv1tat10ns that pertam to the celebratlons covered in thls
unit—wedding invitations, birth announcements, -shower and birthday party
invitations, new-baby cards, anniversary cards and sympathy cards. '

4. Bring in items that relate to each of the personal celebrations. For example:

5 birthday cake, birthday candles, ‘baby rattle, statue of man and woman from
. the top of a weddmg cake, etc. . : | t
FURTHER SUGGESTIONS - o o . -

1. VOCABULARY , |
Vocabulary should be 1llustrated or demonstrated in meanmgful contexts.” The
vocabulary has been.listed for each section of the unit, so you will not need

" to introduce more than what is needed for the section that you are working
on. Whenever possible, use realia to illustrate. - . | _ |

2. DIALOGS . o . _ T
Dlalogs provide opportumty for conversatlon practlce They need not be
memorized.

3. 'MICROCONVERSATION ’

The microconversations provide additional 1nformataon by llstlng optlons You
" may wish to add more items. They also provide the students with an oppor- .
' tunity to practxcithe structures and vocabulary which have been introduced
| in the mod&le _ - : B o
4 ROLE PLAY (BIRTHDAY) o | . :
: When someone in the class has a blrtflday, brmg in a blrthday cake. Have
-+ your students sing * Happy Blrthday
E . ... T ) ‘ " T . . : 67 ’ N l:‘.
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5FUNERAL o IR e Ry

Americans use many euphemlsms when they talk about death. You [ll y w1sh
to teach them to your students. Amencans are sensitive aboyut dea;‘hw Make

sure your students are aware of that. ER AR “i”'

ADDITIONAL SUGGESTIONS, - ST

1. Many holidays, such as Halloween Thanksglvmg, and Chrlstmas are a. m}x-‘
“ture, of pagan and Chrjstian tradition. If your students are advanced (and suf-" * %
‘f1c1ently interested), you may wish: to dlscuss this with themg A good sotrce ﬁ"
book for information on many holidays is: : e
Myers, Robert J., Celebratzons The Complete Book of Amemcan Holzdays
Garden City, -New York: Doubledaysand Co., 1972.

2. There are many other- interesting holidays. that are not dlscussed in the mod-
ule, such as ‘Columbus Day, Valentine’s” ‘Day, the Presidents’ birthdays, eté.
‘You may wish to dlscuss the hlstory anﬂ traditions of these days with your

~ students. Ca >

3. Many details of the weddmg ceremony have not been discussed. If your stu-
dents are suﬁ‘c1ently interested, you may wish to discuss them—the words of .

- the wedding ceremony, the throwing of rice, etc. &
4. ‘Refer to the following modules in this series: . ' ‘L
- THE RESTAURANT ‘ : ‘
Celibr!tmg holidays and specEl\occas'lons by eating out)
" 'DENNER AT AN AMERICAN FRIEND'S HOUSE o
INVITATIONS, THANK-YOU NOTES, GREETING CARDS
5. To test overall comprehension of this module you may vglsh to have students
‘play “$20,000 Pyramid” (the TV game show):
~a. On a small card, write five or six key words that relate to a spemﬁc holiday
or personal occasion.
b. Divide your class into teams.
c. Divide each team into pairs.
d. Each. pair should have a chance to play, with Student “A” readmg the
" clues to-Student “B.” Student “B” then has to guess which hollday or per-
* sonal occasion is being described.
e. Prepare a different ‘game card for each holiday or celebratlon For exam-

ple: ‘ _
Clues (Student “A”) . Answer _
cake gifts S A birthday party!

'candles' . ice cream

The followmg vocabulqry list for this module is prov1ded for the teacher’s use,
and should not be presented to the students for memorization. The new vocabu-
lary need not be presented all at once.-Rather, you may examine each sectjon of

' the module and present only that vocabulary which is new in the section with .

which you are working, g
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General . .~

¢ tSee'list for unit 1)

‘ "invitati'on_' /

invite. = .

"Baby
- baby clothes

~ -crib

diaper
nightgown
shower (party)
- undershirt
‘Birthday
adult .
blew out (candles)

" wish (to. make a wish)

h)

Wedding

4

best man -

" bouguet .

Rot

P
azetis

* bride

~ bridesmaids .

congratuyte
groom | .
honeymoon

- — justice of the peace

legal witness -

‘maid of honor

(to get) married |
public official

" reception

usher - o
wedding
wedging cake,

69
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" Anniversary

émniversary

_reservation

Funeral -

~ calling hdurs

ceremony
funeral ,
sympathy card
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#18 INVITATIONS\THANK YOU NOTES AND GREETING CABDS
PART I—INVITATIONS AND.THANK- YOU NOTES

MODULE OBJECTIVES SR -

‘ Upon successful completlon of this module the students will be able to:" . T
Telephone. an invitation. : '
Fill;in a written invitation.
Accept an-invitation.
‘Decline an invitatfon.
.'E'Wnte @thank-you note.”

fﬁ#@wr

: ._.'._V.M:TSOME STRU({TUBES AND IDIOMS USED IN THE DIALOG |

. _--‘}fExpressxons of pollteness‘ Thénk you. - R .

g I'm sorry, .« o T ’
; B A That's oo bad. -
: ';,'“_"{-Modal:'_l“l' can come.” vs. ngnmodal: Tl be able to come.’

| ';.SUCGESTED VISUAL AIDS ~

N 1 . Make. transparenc1es of the sample written 1nv1tatlons in this unit. For the -
U ianltatIOI’lS which the students are supposed to fill in; it would be a good idea
~to. make a transparency to discuss and fill in as a class ‘activity; then distribute
dittoed: sheets of the same (or a 81mllar) 1nv1tatlon for the students to fill in as

' f',homework | . ‘
2 Brlng in. samples of 1nv1tatlons and thank you notes from a local card store ERE A
' FURTHER SUGGESTIONS . e
1. VOCABULARY | Lo @,‘u | A
It is usually more effective to discuss vocabulary items as they are encoun- -
tered, in a context, rather than explaining terms befo}‘e discussing the dialogs
~ and other material: However, the teacher should b&¥aware of which terms . 2
~a |

may be new or difficult for his or her ‘particular students The vocabulary list -
is included in the teacher’s notes for this reason. '

2. SITUATION SETTER = SR " R

You may wish to point out to students that for a formal occasion, Amencans
“usually send written invitations rather than telephone their guests. The stu-Let
-dents may like to dlSCUSS how invitations are 1ssued in the1r country. ‘

3. DIALOGS

" The dialogs need not be memonzed but ¢an serve as models %r the role play
'act1v1t1es aﬂer they are practlced ‘ :




4. ROLE PLAY

After practicing the dialogs, the students should be encouraged to improvise:
as much as they like in the role play activity. Students may want to prao&i&é
or “rehearse” in pairs for each situation, then perhaps “perform” one of th i
own dialogs for the rest of the class. If toy telephones are available for the
performances, the activity is more realistic and probably more fun, too.

5. WRITTEN INVITATIONS & | |
After a group discussion of written invﬁations’(perhaps while viewing a'trans-
parency as mentioned above), have the students complete the-additional invi-
tations on their own either as classwork or homework. The short dialog and
role play activity in this section may be handled as suggested in the preced-
ing paragraphs. . <

6. THANK-YOU NOTES

After discussing the format and content in a typical note, have the students
practice writing a thank-you note in class. In this way, you can check their
work before asking them to write one as homework. '

7. INVITATIONS

You may wish to explain that if it is a phone invitation from a friend, an
American might offer to bring something, The person inviting the guest will
probably decline the offer, but it still is polite to bring something such as a
bottle of wine, flowers or a box of candy..

The following vocabulary list for this module is provided for the teacher’s use,
and should not be presented to the students for memorization. The new vocabu-
lary need not be presented all at once. Rather, you may examine each section of

. the module and present only that vocabulary which is new in the section with
which you are working.

>
accept message
birthday party necklace
can you make it? : : "New Year's Eve Party
card shop = open house
graduation party printed message
guest _ R.S.V.P.
- hospitality thank-you note
invitations to spend the weekend
invite ’
N
R
‘ ¢
N 72

69

?J



. #19 DINNER AT AN AMERICAN FRIEND S HOUSE

.MODULB omECms
After” con?pletln‘,thls module, the stude‘ﬁs w1ll

1. Know what to do in some common social situations in the U.S.A.

2. Be able to use sﬁ?rne of the common expressions used in these social situa-
tions. .:i“

‘3. Know what to do when éatlng dlnner at an Amencan friend’s héuse.

SOME. STRUCTURES AND Yproms USED IN THE DIALOGS . . .

Polite request form: Please pass the
Polite offer: Can I get you some’ - ?
' Woatld you like some . P
Contractions: I'd likee(I would like): . : ’ ' .

: We'd better (We had better) !
Thank- you phrases I'm full. ‘ - ' » ' .

I can’t egt another thing. -

I don’t care for any.

. 2
.

" SUGGESTED VISUAL AIDS ) . "e,

«Bring in plctures of partles or dinner marties. Discuss what each péson in the
picture is doing. Let the students try to deeide who s host or hostess in the
'plctures Bring in a newspaper which features an etiquette column. Some wom- - ?
en’s magazines may aho hate ethuette- columns that could be used for class dis-
cussion. ®

s -
L SITUATIQNSETTER L

Americans enterfain in many &ferent ways. Discuss briefly with Your stu-
dents other ways of entéftaining besides. dmner parties. How do _people en-
tertain guests in their country? R
L

2 pIALOGS . 4 - |

 'Have the students take turns being host/hostess and guest in practicing the
dialogs. The students do ngt nted to memorigze the dialogs} but should be
encouraged to master the pelite e:ﬂussmns which they cont%m R

3. MICROCONVE RS’ATIONS . . ' ¢

The mlcroconversatlons are designed to give the students additional methf.“ "
with common expressions, but include different vocabulary items. You might -

like to use pictures of coffee, tea, milk, etc., to cue tbe students in ‘thlS s&c- -
tion. .

.l

[

.

C ¥

‘4. ROLE PLAY . o . e
After the students ha¥é mastered the expressions in the dialogs encourage®
them to improvise in the role play activities, You might like to Uset the table™

"> in your classroom for more realistic atmosphere R JREEE _',t s
75 ’ -
. ' * . '
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 ADDITIONAL SUGGESTIONS

1. You may wish to discuss table manners in more detail with more advanced
students. Bring in pictures of people eating dinner+and discuss whether their .
actions are polite or impolite. Ask the students what actions are cons1dered

- polite and impolite at a dinner in their country. :

2. After completing this module the students may like to have a “dinner party”
of their own, if possible, to practice what they have learned in a realistic set- -
ting. | ‘

3. Have the students tell whether they have already been invited to dinner, or
have invited someone to dinner. If so, did they feel comfortable or uncom-
fortdlblep Would they feel more confident about what to do or say now?

The following vocabulary llst for this module is provided for the teacher’s use,
and should not be presented to the students for memorization. The new vocabu-
lary need not be presented all at once. Rather, you may examine each section of

the module and present that vocabulary which is new in the section with which
you are workmg

chip in (money)
come on in
delicious .

- entertain (at a party)

great : : ,

guest ' : - ’ ‘
host : - : .
hostess ' '

How have you been?

invite

not bad (as answer to “How have you been?”)

please pass (food)

plenty
pretty good (as answer to “How have you been?”)

Spend theé afternoon
to answer the door

ENTERTAINING

SOME STRUCTURES USED IN THE LETTERS
Expressions of obligation: Should/have to

) Letter-wntmg format salutation

closing

»

SUGGESTED VISUAL!*IDS Lot

Brmg In pidtures of different kinds of parties—"“Buffet style or “sit-down din-
ner’; or pictures.of-foods-considered. to be snacks or hors d’'oeuvres. - -

. ‘5 76
- o
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FURTHER SUGGESTIONS

1.

This unit contains letters rather than dialogs, so you may want to handle it

~ differently from the preceding unit. Read each letter to the class, while they

follow silently.

The questions following each exchange of letters should be used to stimulate -
discussion. Encourage the students to tell about an experience of their own

where they may have been confused or uncertain about what to do.

After the students have dlscu%mlly any-dther. points of etiquette which

. they may have been unsure ofg have them try to write their own letter to

“U.S.A.” This could be assigne
or a small-group project.
The students can offer suggestions as to what they think would be the appro-
priate answers. The teacher should check to make sure the students know
what the appropriate behavior would be. : :
The general exercise for this unit may be done as an oral exercise, if the
teacher feels that the class will respond.

‘classwork or homework individual work

The followmg vocabulary list for this module is provided for the teacher’s use,

and should not be presented to the students for memonzatlon The new vocabu-

lary need not be presented all at once. Rather, you may examine each section of
‘the module and present only that vocabulary Wthh is new in the section with -

which you are working.

carton (as in coke—6 bottles or cans)
classmate .

custom (usual thing to do)
“plant-crazy” :
possibility

snacks (noun)



#20 BECOMING A UNITED STATES CITIZEN

MODULE OB]ECT IVES

Upon successful completion of this. module the students will be able to:
1. Determine whether or not they are qualified to apply for citizenship.
2. Follow the proper procedures for becoming a United States citizen. _

KEY GRAMMATICAL STRUCTURES

Modal auxiliaries: Can, have to, must, (does not) have to - -
‘Question forms: Are you? Can you? Do you? Have you (lived)? i
How long? How old? Where? What kind of. . /? -
Does that mean that. . .? What? Who? | .
COI’ldlthl’lal clauses: If a man becomes a U.S. citizen, does his wife. . .?
If a baby is born in the United States, is he or she a-citizen?

' SUGGESTED VISUAL AIDS

1. Make transparencies of the forms which are mcluded in thls module. Also
make transparencies_of the checklist which is on the first page of the student
lesson

2. "Set the stage” for dialogs which take place at the Immlgratlon Office. You
might want to use a desk, chairs, pamphlets, a toy telephone and a desk
calendar.

3. Call the Immigration and Naturallzatlon Service in your area. They are listed
in the phone book, usually under “United States.” Ask them to send *you
their pamphlets on citizenship-and additional application forms.

4. Go to your local library, and ask the librarian to give you the three books in
the citizenship series. They are listed in the student’s module. ‘ _

5. Obtain brochures from your local adult education programs which will inform
the students of the time and location of citizgnship classes in your area. - -

6. If possible, try to obtain a real ﬁngerprmtmg kit for your students to experi-
ment with. If this is not possible, use a stamp pad Use nail pohsh remover to
remove ink from students’ fingers. o

7. Bring in a photograph which meets the requlrements that are listed on ‘the

' application for citizenship form. It will be eagier for students to see the pho-
~ tograph than to_try to understand all of the specifications.

FURTHER SUGGESTIONS : ' _ D
C \ : :
1. 'SITUATION SETTER Y &

'b

‘The situation- setter ‘may be used ,AS an- oral or as a silent readmg selection.
Insure the comprehensnon of new vocabulary which appears in the selectlon

2. CHECKLIST

Project a transparency of this list, and help the students to fill in the answers

i

79 -
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.. as a class activity. ' When you are assured that they understand all of the ques- -



R a ' )

tions, they can then proceed ta filling out the list which is'in their modules.

(They should answer the questions accurately, with personal information.) -

N i T 4 . . . » o ’ ‘ " : y

3. DIALOG . o | R |
The dialog has been divided -int}oi sections so that’ it can be bragtfced"mér'é} .
easily. After the dialog has been presented, you may wish to divide your class- P T
into groups so that they can practice. (Additional information about the :
examination appears in the citizenship texts listed in the module.) The dialogs - o
need not be memorized. ' _ : I 8

{:

4 MINLDIALOGS ~ _ - | | S =

. 1
The mini-dialogs attempt to answer some of the many questions that.people . *
ask about specific cases. Be sure to advise our students that any pérsonal
questions can be answered by calling or 'visitéig the Immigration Service! (It 4
might be advisable for the instructor to read the pamphlét that is available
from the Immigration Seryice in order to help students witlf some of their .
special questions. : ' A

5. MICROCONVERSATIONS . - | N

The microconversations give students an opportunity to practiof’A8ig some

of the grammatical structures, vocabulary and information t “ ]

sented in_this module. The. teacher should insure understaky

features-Mefore proceeding with this: section of the module FAd

swers :may be provided for.some of the microconversations & On;
m ,

abilities of the students. - g . .
6. POINTS FOR DISCUSSION .- et R .
These discussion questions are, to a great extent, theoretibal?«l&i’hey would - %
best be used with a more advanced class. - %".Z,) ‘ ﬂ,r’ ;
:?e‘ ‘ . .5: ' . .ﬁg'h"q . . , § ‘ ‘ . l‘ ’. g0
N I f ) s ¥ \
. ® |

ADD#NAL SUGGESTIONS

\1. If thg interest level of the, group 1s high, arid if you wish toaexplore the in-
for ﬁl,g“ P}bﬁe(ﬁin his" module’in greater depth, you might wish to pro-
wyytﬁlr studehts wify yipaprtphlets from the Immigration and Naturalization . ‘
‘Service. an'énd_yoﬁmkrtlig‘gh s coﬁ examine the pamphlets as a*classroom &
actjvity. This' getivity §y@uld bg, bes! y uited to a more advanced class because
of &é'diﬂicu]ty' ofithe readjag material, T ¢ Yo .
2. Yol might wish to imvite "SpePakG;r from the Immigration and Naturalizatiori’
Beryick to Vistt ypur glass #iqd answer guestions. (As an alternative, peghaps: &

'yow_qqult% arrange to havewour class visit the Seryice's.offices,) - -, B
IRV PR 80 . . ST

“' ’ . .. 9 ' " ."‘Ii> N .

‘ ”:" zx‘ QH \ } » ' . 4 ’ . 1.0' . .‘ ﬁ

A . : DR S . .
. ) o S o N (7 "'
‘ I foe -"J" .’pl ' ‘ ' . L



a - R

i .‘?"‘. oL

and should not be presented to the students for memorization. The _
lary, need not be presented all at once. Rather, you may examine e
" the module ‘and present only that vocabulary which is new in thdf
which you are working. 5

~+ adopted child jury ,
" alien reglstratnon card law (obey the law)
‘application form legally
apply , loyal
~automatjcally naturalized citizen
‘booklet: ' oath of alleglance
citizen ' .. photographs
communist prove
_-examiner, examination * public office
© fee o , qualified
" (to) fill out (form) . run (for. o{ﬁce)

fingerprint'card - “senator f
- hearing (court hearmg, final hearmg) sstamped (ﬁngerprmts) .
honest . ST o vote '
v _"}Jr
Judge (noun and verb) v witness _
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